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Organizational Overview 
 
O1 Goals for Student Learning, Academic Climate, Key Systems and Programs.  As a comprehensive 
community college with strong ties to the surrounding community, Mott Community College (MCC) has 
served adult learners in Genesee County, Michigan for over 80 years.  In recent years, MCC has 
consciously placed student learning and continuous quality improvement at the center of its policies and 
processes.  The President and the Board of Trustees systematically engaged in a study of the principles 
outlined in Christine Johnson McPhailΩs Establishing & Sustaining Learning-Centered Community 
Colleges, and efforts to place student learning at the center of all College operations are beginning to 
take hold.  Principles from this text are embedded in MCCΩs mission statement: 
 

The mission of Mott Community College is to provide high quality, accessible and affordable 
educational opportunities and servicesτincluding programs focused on university transfer, 
technical and lifelong learning, as well as workforce and economic developmentτthat promote 
student success, individual development, and improve the overall quality of life in a 
multicultural community. 

Figure O-1 MCC Mission Statement 
 
In addition to its mission, MCC operates under a 5-year strategic plan that outlines goals for student 
learning, academic climate, as well as key systems and programs.  The collegeΩs strategic planning for 
2007-2012 began with a foundation built on a Board-initiated desire for a learning-centered college, the 
cultural shift associated with the Academic Quality Improvement Program (AQIP) and Continuous 
Quality Improvement (CQI), and MCCΩs previous 2001-2006 Strategic Plan.  The strategic planning 
process is described in detail below in 8P1.  Some of the 2007-2012 key goals for student learning and 
academic climate are represented in the following table: 
 

Utilize research and development to proactively enhance curriculum to meet the demands of 
students and employers [1-1].  

Focus, align and integrate organizational efforts across academic, student service, continuing 
education and workforce development, to support student learning [1-2].  

Coordinate curriculum and services across all sites to create learning-centered environments 
that offer all students an opportunity to succeed [1-3].  

Maintain state of the art technology that enhances student learning and supports faculty/staff 
productivity in order to maximize student success and organizational effectiveness [2-1]. 

MCC programs and services will be directly related to the labor market needs of our region and 
we will continuously analyze and prepare for emerging economic challenges and opportunities 
[4-1]. 

Figure O-2 MCC 2007-2012 Overarching Goals for Student Learning (selected) 
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The 2007-2012 strategic plan is the second five-year planning process conducted by MCCΩs current CEO, 
Dr. M. Richard Shaink, who assumed the role of President in March of 2000.  MCC has enjoyed 
continuity in executive leadership during Dr. ShainkΩs tenure; there has been a great deal of consistency 
in organizational planning, leadership, and strategic direction. 
 
In addition to the goals outlined in the current strategic plan, the President and executive cabinet set 
άenabling objectivesέ for each of the overarching goals.  Selected objectives related to student-learning 
and academic climate are reprinted in the following table: 
 

Research and develop alternative delivery methods to allow students access to education in a 
variety of formats [1-1-a]. 

Utilize program review processes to assess program and department course offerings for 
currency and relevancy [1-1-b]. 

Explore opportunities for creative curriculum development to better serve a diverse student 
population [1-1-c].   

Increase and support collaboration opportunities across divisions to create inter-disciplinary 
curriculum offerings [1-1-d]. 

Collaborate with Student Services to create flexible systems that allow seamless processing of 
non-traditional students [1-2-a]. 

Develop a systematic approach to better serve the under-prepared student population [1-2-b]. 

Focus and align proactive counseling and advising for students who are at risk of not succeeding 
academically and undecided on a program of study [1-2-c]. 

Provide opportunities for students to give input on issues related to curriculum and student 
services by continuing to schedule/conduct open forum sessions with students [1-2-d]. 

More fully integrate examples of student learning into board communications and 
presentations to allow more staff and students the opportunity to engage the board about 
learning-centered activities at the college [1-2-e].  

Support activities for students and faculty that focus on diversity and inclusiveness and how the 
classroom and collegiate environment can affect student success [1-2-f]. 

Standardize the delivery of course content by part time and full time faculty to ensure 
consistent learning outcomes [1-3-a].  

Continue to develop evaluation and prioritization of academic space needs [1-3-b].  

Develop a systematic approach to better serve the under-prepared student population [1-3-c].  

Analyze literature and best practices in classroom technology in order to design and purchase 
technology, which will be utilized to increase student learning [2-2-a].  

To provide a non-credit certificate program in the health related fields for students entering into 
the workforce [4-1-a].  

Solicit input from all employees on ways in which the College can continue to cut costs and 
conserve resources via open forum sessions, email communications, etc[7-1-a].  

Figure O-3 MCC 2007-2012 Enabling Objectives for Student Learning (selected) 
 
In addition to traditional transfer programs, MCCΩs key academic programs include training in 
occupations such as sign language interpreter training, criminal justice, culinary arts, graphic design, 
business, and nursing.  The full list of programs and courses may be found here: 
http://www.mcc.edu/3_academics/acad_index.shtml. 
 

http://www.mcc.edu/3_academics/acad_index.shtml
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 Educational programs are sponsored by academic divisions: Business, Fine Arts, Health Sciences, 
Humanities, Math and Science, Social Science and Technology. 

 The Counseling and Student Development (CASD) Division and The Learning Center provide 
supportive services to all students. 

 
O2 Key Non-Instructional Services and Programs.  MCC provides a full range of appropriate higher 
education services for students and external stakeholders with the exception of housing and residence 
life.  Among these programs and services are academic advising, athletics, a career resource center, 
counseling & student development, disability services, financial aid, student support services, student 
employment services, student life, Upward Bound, and workforce development.   An extensive list of 
non-instructional services appears in figure 2-1 below. 
 
MCC also operates four Community Technology Centers (CTCs), which use technology as a tool for 
assisting people who need technical skills and educational opportunities.  Created with funding from the 
United States Department of Education and the United States Department of Commerce, the CTCs offer 
technology-based programs focusing on bridging the άdigital divideέ and provide hands-on learning 
opportunities leading to career development for under-served communities.  Services include free 
training and practice using a computer, computer-based training and tutorials, access to community 
resources, and mentoring for career development. 
 
O3 Short- and Long-Term Requirements and Expectations of Students and Stakeholders.   MCCΩs 
culture and structure consciously manage the requirements and expectations of students and 
stakeholders.  The following table contains a brief look at short- and long-term requirements and 
expectations:  
 

 Short-Term Long-Term 

Students Affordable, available classes 
Appropriate services 

Degrees, certificates, & awards 
Well paying jobs 

Stakeholders Current and responsive programs of 
study of high quality 
Participation in community projects 
and initiatives 

Workforce development 
Increased skill and knowledge base 
Positive impact on local economy 
Service and cultural opportunities 

 Figure O-4 Requirements and Expectations of MCC Students and Stakeholders 
 
MCC serves both occupational and transfer students, as well as participants in workforce development 
and corporate services programs.  MCCΩs basic student demographics are outlined in the following table: 
 

The average age is 27 

61% female, 39% male 

17% African American, 72% White, 2% Hispanic, 1% Native American, 1% Asian American  

36% are under 21; 37% are 22 to 30; 27% are over 30 

Figure O-5 Basic Student Demographics 
 
Detailed demographic information on MCCΩs current student population may be found here: 
http://mccfact.mcc.edu/PDF%20Files/08_03FallDemographicProfile.xls.htm 
 

http://mccfact.mcc.edu/PDF%20Files/08_03FallDemographicProfile.xls.htm
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MCC competes with a number of public and private higher education institutions in its geographic area.  
In addition, MCC also competes with a variety of distance-learning colleges and universities, as well as 
proprietary and technical institutions .  Chief among the geographic competitors are: 
 

 Baker College of Flint.  Baker College is a for-profit institution with campuses in Allen Park, 
Auburn Hills, Cadillac, Clinton Township, Flint, Jackson, Muskegon, Owosso, and Port Huron. 
Baker offers a range of traditional and occupational programs ranging from certificates through 
graduate degrees. 

 University of MichiganτFlint.  UM-Flint is affiliated the University of Michigan-Ann Arbor.  UM-
Flint offers approximately 100 undergraduate programs and 27 graduate programs.  The 
majority of MCCΩs 2-year transfer students attend UM-Flint.  In August of 2008, UM-Flint opened 
residence halls for the first time in its 50-year history.  Approximately 300 students live on 
campus. 

 Delta College.  A comprehensive community college of similar size, Delta College serves the 
communities of Bay City, Midland, and Saginaw.  Delta is approximately 50 miles north of MCCΩs 
main campus and approximately 35 miles north of MCCΩs Northern Tier Center in Clio.  Delta 
College is also an AQIP institution. 

 
Despite competition, MCC also coordinates and partners with these same institutions on numerous 
projects, articulation and transfer agreements, and community partnerships.  For more information on 
MCCΩs higher education partnerships, see 9P2 below.  Additional community college and state university 
competitors are located within an hourΩs travel distance of MCC, including Lansing Community College, 
Oakland Community College, St. Clair County Community College, Michigan State University, Oakland 
University, and Saginaw Valley State University. 
 
O4 Administrative, Faculty, and Staff Human Resources.  MCC has a total of 885 employees: 
 

Employee Group Full-Time Part-Time Total 

Faculty 144 350 494 

Executive/Administrative/Managerial 49 2 51 

Other Professionals (Support/Service) 28 41 69 

Technical and Paraprofessionals 71 51 122 

Clerical and Secretarial 56 23 79 

Skilled Crafts 7 0 7 

Service/Maintenance 33 30 63 

TOTAL 388 497 885 

 Figure O-6  Employees by Assigned Position (IPEDS 2008-09) 
 
The College faculty and staff are represented by six employee groups with separate collective bargaining 
agreements.  Both full-time and part-time faculty are represented by the MCCEA, an affiliate of the 
Michigan Education Association (MEA).  Professional staff are represented by the Professional/Technical 
union, also an affiliate of MEA.  Supervisors and managers are represented by the United Auto Workers.  
Facilities and custodial staff are represented by the Service Employees International Union (SEIU), as are 
the secretarial and clerical employees and public safety staff.  Executive administrators and senior 
administrative assistants are non-union positions at MCC.  Employee group information, including 
collective bargaining agreements for all unionized employees, may be found here: 
http://www.mcc.edu/hr/hr_employeegroupinfo.shtml 

http://www.mcc.edu/hr/hr_employeegroupinfo.shtml
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O5 Alignment of Processes and Mission/Policies/Requirements.  The primary mechanism for alignment 
of leadership, decision-making, and communication at MCC is the PresidentΩs Executive Cabinet (EC) and 
its relationship to the Board of Trustees.  The President and EC manage the institution under the mission 
and policies set by the Board and fulfill the legal, ethical, and social responsibilities of the college on a 
day-to-day basis.  Members of the EC include the President, the Vice President for Academic Affairs 
(VPAA), the Chief Financial Officer (CFO), the Vice President of Student and Administrative Services 
(VPSAS), and the Chief Human Resources Officer (CHRO).  The members of EC meet weekly at a 
minimum; all are present at subcommittee meetings of the Board of Trustees, as well as the regular 
monthly Board workshop and meeting of the whole. 
 
Alignment of processes under a unified mission has been a key concern at MCC since becoming an AQIP 
institution in 2005.  In our quality efforts at MCC, we have consciously made use of the stages of quality 
development outlined in the AQIP publication Systems Portfolio Guide: A Resource For Creating Your 
Systems Portfolio.  In addition to being helpful in crafting the present document, this publication has 
developed our understanding of where we are in our quality journey.  This AQIP publication may be 
accessed here: 
http://www.aqip.org/index.php?option=com_docman&task=doc_download&gid=144&Itemid=128 
 
The following table outlines the stages as described by AQIP: 
 

Reacting 
Approaches 

The organization sees its operations as activities rather than processes. Operations 
primarily respond to immediate needs or problems and donΩt concentrate much on 
anticipating future requirements, capacities, or changes. Goals are implicit and 
poorly defined. There are lots of άinformalέ procedures and processes. άPutting out 
firesέ seems more important than preventing them.  

Systematic 
Approaches 
 
 
(we believe 
MCC is here) 

 The organization is at the beginning stages of conducting its operations by 
repeatable, consistent processes that it can evaluate and improve. It has begun to 
see the value of making explicit the goal of every activity, procedure, and process 
and of designing άproactiveέ processes that prevent rather than discover 
problems. There are early signs of closer coordination among organizational units, 
with effective processes being deployed across the organization. Strategy and 
quantitative goals are being defined. The walls between organizational άsilosέ are 
beginning to erode.  

Aligned 
Approaches 

The organization groups and manages operations as processes that are repeatable 
and regularly evaluated for improvement. It strives to make sure that what is 
learned is shared among organizational units. Its processes address the 
organizationΩs key goals and strategies. Coordination among units, divisions, and 
departments is a major emphasis. People see άthe big pictureέ and relate what 
they do to organizational goals and strategies. 

Integrated 
Approaches 

Operations are characterized by processes that are repeatable and regularly 
evaluated for change and improvement in collaboration with other affected units. 
Efficiencies across units are sought and achieved through analysis, innovation, and 
sharing. Processes and measures track progress on key strategic and operational 
goals. Outsiders request permission to visit and study why the organization is so 
successful. 

 Figure O-7  Stages in Organizational Quality Development (from AQIP web) 
 

http://www.aqip.org/index.php?option=com_docman&task=doc_download&gid=144&Itemid=128
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While MCC spent a number of years using άreactingέ approaches, we feel the systems and processes 
outlined in this Portfolio provide evidence that we are now beginning to function in the early stages of a 
άsystematicέ approach.  We understand that the aligned and integrated approaches are attained after 
years of concerted effort in cultivating a culture of continuous improvement.  MCC views this Systems 
Portfolio as a further step to identify areas that can help us move toward the άaligned/integratedέ 
stages of quality development. 
 
O6 Alignment of Administrative Support and Mission.  The strategies that align administrative support 
goals are also outlined in the 2007-2012 strategic plan referenced above.  The strategic goals and 
enabling objectives of the plan are directly linked to MCCΩs mission.  Some of the key goals for 
administrative support are: 
 

Maintain state of the art technology that enhances student learning and supports faculty/staff 
productivity in order to maximize student success and organizational effectiveness. [2-2] 

Develop comprehensive cross-functional improvement processes that enable us to respond 
quickly to changes in the external environment while simultaneously making existing operations 
faster, smarter, cheaper, and of the same or higher quality. [3-1] 

Using AQIP principles and practices ensure that improvement processes and communication 
between all sectors of the college start with community and student needs and end with student 
success. [3-2] 

Establish measures that provide the foundation to become more efficient in our use of resources. 
[3-3] 

MCC programs and services will be directly related to the labor market needs of our region and 
we will continuously analyze and prepare for emerging economic challenges and opportunities. 
[4-1] 

Expand our capacity to be involved and responsive to local, regional and state plans for economic 
growth and align our resources and assets to enhance the viability of the community. [4-2] 

Maintain stringent selection, professional development, and performance standards for faculty 
and staff and guide human resource planning to ensure high quality effective teaching and 
service delivery. [5-1] 

Ensure a solid foundation for organizational success by supporting an agile organizational culture 
focused on service to students and the community; developing leadership excellence and 
strengthening employee skills, productivity and accountability. [5-2] 

Continue to have a positive presence in the community by engaging community partners to 
better meet area educational needs. [6-1] 

Communicate and emphasize quality of programs and services as well as our leadership role in 
the community, to ensure continued support of the college. [6-2] 

Focus on controllable revenues and costs to sustain our current reputation and facilities and 
provide funding for strategic priorities. [7-1] 

Establish short and long-term budget and finance priorities that provide a balanced approach to 
the needs of a learning organization with the flexibility to realign resources. [7-2] 

Implement a comprehensive strategy to address the long-term deficit, which enables us to 
continue to provide affordable high quality education. [7-3] 

 Figure O-8  MCC 2007-2012 Overarching Goals for Administrative Support (selected) 
 
In support of the overarching goals above, MCC maintains appropriate equipment and technological 
support for all instructional and administrative processes.  MCC has five locations: the main campus in 
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Flint; Southern Lakes Branch Center in Fenton; Lapeer Extension Center; MCC Northern Tier Center in 
Clio, and Livingston Regional M-TEC in Howell.   MCCΩs newest campus building, the Regional Technology 
Center (RTC), was built 7 years ago and is a designated Michigan Technical Education Center for high-
technology education.   
 
O7 Collection and Distribution of Data/Information.  MCC utilizes Datatel as its primary college 
transaction database, or Enterprise Resource Planning (ERP) system.  In the past, we have utilized only 
selected modules of the Datatel platform to manage college systems.  Recently the President and EC 
made the strategic decision to move away from third party platforms and more fully utilize the Datatel 
product.  To that end, MCC has contracted with Datatel using their Action Planning process to bring 
previously unused modules online and improve the efficiency of modules already in use.  A detailed list 
of the Datatel Action Planning projects underway may be found in Figure 8-3 below.   
 
MCC has used two AQIP Action Project teams to bring unused Datatel modules online: Degree Audit and 
Faculty Assignments.  In addition to Datatel, MCC maintains a data warehouse and Cognos business 
intelligence software to aid in strategic decision making based on college data.  For more detail about 
data collection, storage, and accessibility see 7P2 and 7P3 below.  A diagram describing MCCΩs 
architecture for data warehousing and ERP appears in Figure 5-4 below. 
 
O8 Commitments, Constraints, Challenges and Opportunities.  In preparation for this Systems Portfolio, 
the President and Executive Cabinet (EC) met to discuss and identify their current assessment of the key 
constraints, challenges, and opportunities for MCC.  What follows is a list of the current view held by 
senior management concerning these key commitments, challenges, constraints, and opportunities that 
must align with MCCΩs short- and long-term plans and strategies.   
 
Commitments.  MCCΩs primary commitment is to make a difference in the lives of students consistent 
with the institutionΩs mission (see Figure O-1 above).  In the minds of senior management, this entails 
making studentsΩ lives better than they were before they came to our institution.  In addition, EC 
identified the following commitments: changing institutional culture, openness to new ideas, the 
AQIP/quality improvement process, building a strong senior management team, integration of credit 
and non-credit instruction, workforce development, a long-term and transparent approach to 
budgeting, maintaining the respect and support of taxpayers, a balanced and long-term approach to 
planning, and ensuring current and effective technology for students, faculty, and staff. 
 
Challenges.  The primary challenge faced by MCC relates to recent developments in the current 
economic environment and sources of revenue.  MCC is reliant on tax base revenue for a significant 
portion of its budget, and therefore vulnerable to area population shift, changing demographics, and 
rapid loss of manufacturing sector employment.  This loss of employmentτparticularly in the 
automobile industryτhas accelerated sharply in the recent past.  On the state level, appropriations to 
community colleges have been flat or reduced for several years with no indication of improvement.  
MCC has become increasingly dependent upon student tuition.  There exist imitations on the collegeΩs 
ability to raise additional revenue through tuition increases.  In addition to economic challenges, EC 
identified the following challenges: declining high school graduation rates, outmigration, aging 
population, legislative turnover due to term limits in the State legislature, a shrinking employment base, 
and declining academic preparedness among incoming students. 
 
Constraints.  MCC faces a number of constraints beyond the standard requirements of State and Federal 
laws and statutes; we are increasingly accountable to outside entitiesτincluding policy makers, 
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accrediting bodies, and organized stakeholder groupsτfor measurable outcomes, particularly related to 
student needs.  In addition, both MCC and the community it serves have a unique culture rooted in the 
auto industry, labor history, and institutional memory.  These cultures are sometimes prone to fear and 
can be resistant to change.  As reported in our 2006 Strategy for Action Workbook, board governance 
continues to be a challenge faced by MCC.  The length of service and age of elected MCC Board 
members indicates a potential for turnover in the next few election cycles.  Institutions with factious or 
conflict-ridden Boards are limited in their ability to be effective for the stakeholders they serve. 
 
Opportunities.  A number of opportunities exist for MCC to grow and improve.  Chief among these are 
new employees; due to the number of employees eligible to retire, recently hired individuals continue 
to bring a changed attitude and freshness to MCC.  In addition to the infusion of new people and 
enthusiasm, a renewed commitment to professional development holds great promise for the 
institution.  The recently completed AQIP Action Project on Professional Development resulted in 
making employee growth and development a primary priority for the institution.  In addition to 
opportunities focused on MCC employees, the increasing role of higher education in community 
development is a critical opportunity.  Increasingly, the State of Michigan and other entities look to MCC 
for leadership to build community capacity.  Finally, the ability to develop new and innovative 
curriculum is a key opportunity for MCC. 
 
O9 Key Partnerships and Collaborations.  MCC has a wide variety of articulation, transfer, and 
partnership agreements with high schools, universities, and other outside entities that serve as evidence 
of our commitment to leveraging available community resources to benefit our stakeholders, including: 
 

 Kettering University in the Engineering discipline 

 University of MIςFlint, a comprehensive set of articulation agreements  

 Genesee Intermediate School District in Interactive Classroom Utilization 

 Greater Flint Educational Consortium (GFEC) 

 Community Opportunity Partnership Center (COPC) 

 Tech-Prep program with area K-12 schools. 

 MCC was a pioneer in the Middle College concept, and we have housed the Mott Middle College 
(a 9-12 grade alternative high school program) on our campus since its inception. 

 A variety of partnerships with area employers are evident in all occupational programs. 
 
These partnerships are examples of our commitment to leveraging available community resources to 
benefit our stakeholders.  In addition to this sample of partnerships, MCC continues to expand its 
partnerships with other higher education institutions through its University Center, which is described in 
greater detail in 9P2 below.  Through the University Center, students are able to obtain a degree at MCC 
and transfer into a 4-year university at the junior level ŀƴŘ ŜŀǊƴ ŀ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜe on our campus. 
 
Individual employees, executives and departments have official partnerships with state-wide and 
national organizations, commissions and committees.  In particular, MCC is a member of MiTQIP, the 
state-wide organization of Michigan colleges and universities participating AQIP.   
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Figure O-9  MCC Organizational Chart 
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Category 1: Helping Students Learn 
 
1P1 and 1P2  Student Learning and Development Objectives.  General education objectives common 
for all degree-seeking students and most certificate-seeking students are determined by the College 
Professional Study Committee (CPSC).  General education objectives are reviewed and revised on a 
regular basis.  This is done by a subcommittee of CPSC.  This general education review committee 
includes at least one faculty representative from each division on campus.  That representative is 
responsible for communicating the ideas from their division to the committee.  Committee 
recommendations go CPSC for approval and then on to the President for approval.  For a detailed 
description of recent improvements to MCCΩs general education objectives, see the answer to question 
1I2 below. 
 
1P3  Design of New Programs.   New programs and courses are developed by faculty under the 
leadership of Academic deans.  As MCCΩs most direct contact with student learners, faculty work to keep 
curriculum current in their individual areas of study.  In most cases, the development of new programs 
and courses is a group effort at the department level.  New programs and courses also need to be go 
through the division faculty before entering the CPSC process mentioned above.  Unlike revised 
programs and courses, newly-developed programs must be submitted to the Board of Trustees for 
approval.  A detailed explanation of the CPSC process, including design and approval of new programs 
may be accessed here: 
http://www.mcc.edu/acd_affairs/pdf_acad_affairs/CPSC%20FAQ.pdf 
 
As part of the development process, MCC faculty members and administrators perform a variety of 
external feasibility and scanning activities to forecast reasonable expectations of student need, potential 
enrollment, and comparison/competition with other similar offerings at other institutions. 
 
1P4  Responsiveness in Program Design.  MCC faculty, administrators and staff place studentsΩ learning 
goals and career needs at the center of all program design.  This is true in the design of traditional 
academic transfer courses and programs, vocational or occupational degrees and certificates, as well as 
workforce development and student enrichment programs.   
 
Learning objectives are identified at the program level.  Programs are designed so that students 
experience each learning objective in specific courses throughout the program.  For occupational 
programs, a primary driver of responsiveness and employment market concerns are program advisory 
committees.  Comprised of community members from business and industry, MCC advisory committees 
are described in greater detail in 9P2 below. 
 
1P5 and 1P6  Required Student Preparation.  The Admissions Office maintains an interactive set of 
Admissions Guides for students.  These guides are available on MCCΩs web site and in paper format on-
campus; they help students navigate the necessary steps to enroll and begin taking classes at MCC.  The 
guides communicate the specific curricula, programs, courses and learning requirements for various 
types of admissions categories.  The Admissions Guides contain checklists for each type of student 
admission and also provide links to important requirements and resources.  The interactive Admissions 
Guides may be accessed here: 
http://www.mcc.edu/4_admissions/ad_index.shtml 
 
Checklists, expanded guides, and details for the following categories are listed in the figure below: 
 

http://www.mcc.edu/acd_affairs/pdf_acad_affairs/CPSC%20FAQ.pdf
http://www.mcc.edu/4_admissions/ad_index.shtml
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Admissions Guide Title Description of Student Category 

New Students First time attending any college. 

Returning MCC Students Readmitting after 5 years. 

Transfer Students Attended a previous college. 

Guest Students Presently attending another college. 

International Students Attending under an F-1 student visa. 

Non-Candidate for Degree Students Attending for personal interest or enrichment. 

Dual Enrollment & Early Admit High 
School Students 

Still attending high school or home school. 

Figure 1-1  Admissions Guides Categories  
 
The Admissions Guides link directly to student services, registration, placement, and financial aid 
services to aid in student preparation.  These services are also located proximate to one another on 
MCCΩs main campus; a recent renovation consciously integrated these areas in one physical location.  
The renovation is described in greater detail in 3I1 below. 
 
MCC has devoted the entire Prahl College Center building to a άOne Stopέ environment.  Students 
undergo a process of intake, assessment and referral to programs and courses to form a plan based on 
the studentΩs career interests and educational attainment at the point of entry to the college.   
Admissions, Testing, Counseling and Advising as well as Student Financial Services are conveniently 
located for student access.  Accuplacer placement tests are required of all new students, and the 
resulting data are reviewed between the student and advisor.  Course selection is based on test 
recommendations and student preference; although the college does not require mandatory placement 
into development classes, advisor notes are recorded in the student record to document that the 
student has chosen not to follow the recommendations.  Course pre-requisites are frequently employed 
to ensure that students can engage in learning experiences appropriate to their demonstrated ability.  
All program, course and section information is fully available on the website, and the program and 
course descriptions and objectives are reviewed and approved at multiple levels in the CPSC process. 
 
MCC communicates required preparation to current and prospective students through paper brochures 
and the college web site.  Placement testing information provided to current and prospective students 
may be accessed here: 
http://www.mcc.edu/9_casd/casd_testing.shtml 
 
1P7  Advising and Program Selection for Students.  MCCΩs Counseling and Student Development 
division (CASD) helps students select programs of study that match their needs, interests, and abilities.  
Students who are General Study degree majors or are Undecided about their major program or career 
plans see a counselor for educational support.  Licensed Professional Counselors are also trained to 
provide assistance with confidential personal issues which interfere with college studies.  Students who 
are decided about their major program and related career plans also see an advisor for educational 
support.  MCC faculty members who are specialists in our degree and certificate programs make up the 
advising team.  An overview of CASD services may be accessed here: 
http://www.mcc.edu/9_casd/casd_index.shtml 
 
The Career Resource Center (CRC) is a source of rich information and staff support for students to 
research career opportunities throughout the curriculum.  Faculty program coordinators and specialty 
advisors serve as the primary contact to students as they engage in courses related to their career area, 

http://www.mcc.edu/9_casd/casd_testing.shtml
http://www.mcc.edu/9_casd/casd_index.shtml
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and the curriculum choices are flexible especially in first-year classes.  Upper level classes offer students 
many opportunities to participate in experiential learning activities designed to give hands-on 
experience in areas of student interest.  The Experiential Education AQIP Action Project studied the 
courses that have an experiential learning component related to a program of study (see 9I1 below). 
 
1P8  Underprepared Students.  As an open admissions institution, MCC accepts many students who are 
underprepared for academic programs and courses.  Three developmental programs specifically target 
readiness for students in Reading, Writing, and Math.  At this time, MCC does not have a institution-
wide mandatory placement policy for developmental courses.  Further information on developmental 
courses at MCC may be accessed here: 
http://www.mcc.edu/course_cat/developmental_education.shtml 
 
MCC uses the placement assessment software Accuplacer.   Computerized placement test results are 
used along with other information to recommend the most appropriate beginning course levels for 
students.  Another indicator of underprepared students is MCCΩs annual άDevelopmental Cohort Dataέ 
compiled by Institutional Research (IR): 

First Time at Mott Reading Writing Math 

Year Term Name Count Count Count Count 

2003 Summer 145 93 48 76 

Fall 2,064 1494 744 1217 

Winter 1,090 789 509 701 

Spring 320 225 150 213 

Cohort Total: 3,619 2,601 1,451 2,207 

2004 Summer 156 98 54 94 

Fall 2,208 1619 965 1310 

Winter 958 689 321 608 

Spring 332 234 113 201 

Cohort Total: 3,654 2,640 1,453 2,213 

2005 Summer 168 126 41 102 

Fall 2,277 1,651 557 1198 

Winter 928 680 247 588 

Spring 309 235 100 197 

Cohort Total: 3,682 2,692 945 2,085 

2006 Summer 181 120 42 91 

Fall 2,322 1758 546 1,262 

Winter 985 746 320 623 

Spring 250 175 79 160 

Cohort Total: 3,738 2,799 987 2,136 

2007 Summer 143 114 43 84 

Fall 2,029 1590 579 1,180 

Winter 954 712 317 613 

Spring 320 248 117 220 

Cohort Total: 3,446 2,664 1,056 2,097 

Figure 1-2  MCC Developmental Cohort Data 2003-2007 
 

http://www.mcc.edu/course_cat/developmental_education.shtml
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For comparative data about these programs as compared to other Michigan community colleges see 
Figure 7-2 below. 
 
The department of Tutorial Services provides caring and quality tutoring in a variety of subjects and 
formats to students who want to maximize their academic performance.  This is a free service.  MCC 
students are provided tutoring for courses in which they are currently enrolled.  Weekly individual 
appointments are available.  Services begin the second week of each semester and close for the week of 
finals.  
 
Academic support is provided through one-on-one or group tutoring.  MCC provides academic support 
through individualized and peer group tutoring, assisting students to develop better study and note-
taking skills, hiring qualified peer tutors, and helping good students become better students.  Peer 
Tutors are students who have successfully completed the course they will tutor in with a grade of at 
least 3.0 and have been recommended to us by their instructor.  Peer Tutors work with students 
individually or in small groups.  Each session is tailored to meet student needs.  For example, a Peer 
Tutor might scan notes to help clarify a lecture or offer tips on how to outline an assignment.  Peer 
Tutors are available by appointment.  Other services include: 
 

 Math Study Room 

 Peer Academic Coaching 

 Peer Tutoring 

 Professional Tutoring 

 Writing Center 

 Language Lab 
 
Professional Tutors are faculty instructors and/or have a university degree in the subject in which they 
tutor.  Over and above what Peer Tutors do, Professional Tutors work on the basics in depth, enabling 
students to begin the learning process in any given subject.  Professional Tutors review, underscore and 
reinforce the skills and knowledge needed so that students can begin to master the content of the 
course.  Professional Tutors work by appointment only.  A coordinator will meet with the student to 
determine eligibility.  The one-on-one tutoring sessions are for a 50-minute weekly appointment. 
 
In addition to tutoring, MCC offers a number of courses which address the needs of underprepared 
students.  Developmental courses are available in writing, reading, and mathematics.  MCC also recently 
instituted a preparatory course for students who will take distance learning courses.  Students are 
required to pass this DLES course before enrolling in online instruction.  Counseling and Student 
Development also offers courses in Assertive Communication, Study and Learning Skills, Survival Skills 
for College, and Stress Management. 
 
One example of an effective practice in helping underprepared students is a recent change in pre-
requisites for courses in the Math department.  Faculty in the Math area reviewed student success data 
in courses and found that course placement suggestions alone were not adequate to ensure readiness 
for specific courses.  While they did not create "mandatory placement," the Math faculty did create pre-
requisites based upon Accuplacer scores or successful completion of a prior course.  Math faculty made 
presentations at the meetings of other divisions to explain the rationale for their changes, which were 
adopted with strong support from CPSC. 
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The Vice President for Academic Affairs (VPAA) is committed to making similar advancements in student 
success for underprepared students in reading and writing.  Student success for underprared students 
remains a high priority for the VPAA, and a comprehensive review of developmental programs is 
planned for the near future. 
 
1P9  Detecting and Addressing Different Learning Styles.  In the past, faculty have conducted voluntary 
workshops for instructors on learning styles and classroom strategies for adapting to diverse student 
approaches to learning.  Through the Center for Teaching and Learning (CTL), faculty continue to discuss 
studentsΩ learning styles and teaching techniques that appeal to diverse approaches to learning.  While 
many individual instructors assess and utilize student learning styles, this happens on an ad-hoc basis.  In 
addition, a group of faculty have piloted the use of the Learning and Study Strategies Inventory (LASSI) in 
Counseling and Student Development (CASD) and developmental courses.  No systematic process exists 
for detecting and addressing the different learning styles of all MCC students; however use of visual and 
auditory presentation of course material is encouraged, and professional development is provided.  
Another project underway to detect and address learning styles is the use of DŀƭƭǳǇΩǎ {ǘǊŜƴƎǘƘǎvǳŜǎǘ 
assessment for college-age students by faculty in the Business Division.  Students are assessed as part of 
introductory courses in the division and their StrengthsQuest talents are used throughout their 
coursework, culminating in a capstone project in their discipline. 
 
1P10  Special Needs of Student Subgroups.  The needs of MCCΩs diverse student body are serviced 
through a variety of offices and programs within the college.  MCC operates a DisAbility Services Office 
which is staffed by professionals and a qualified accommodation specialist.  All student computing labs 
are equipped with at least one station with a standard set of adaptive aids and technology.  Other 
adaptive aids are provided as needed on a semester basis at no cost to students.  Tuition scholarships 
are available to any college district resident aged 60 or above on a space available basis.  Special non-
credit programming is offered through the Foundation for Mott Community College (FMCC).  Veterans 
are given assistance with enrollment and benefit issues through the Office of the Registrar.   
 
Through the office of DisAbility Services, MCC offers a comprehensive set of support strategies for 
students with disabilities, including alternative testing, tutoring, interpreter training, and other 
specialized services.  The complete range of services available through DisAbility Services may be 
accessed here: 
http://www.mcc.edu/disability/ds_index.shtml 
 
MCCΩs Student Life Office provides a forum for students with various interests to participate in the 
culture of MCC.  Information about student clubs at MCC may be found here: 
http://www.mcc.edu/8_student/ss_life.shtml 
 
Academic success and retention among student subgroups is also increased by the many student clubs 
and activities on MCCΩs campus.  MCCΩs athletic program provides the only intercollegiate sports activity 
in Genesee County.  The Bears of MCC field competitive teams for men and women.  Mott sports 
currently include menΩs basketball, baseball, cross-country and golf; as well as womenΩs basketball, 
softball, cross-country and volleyball.  MCC is a member of the Michigan Community College Athletic 
Association (MCCAA) and the National Junior College Athletic Association (NJCAA).  Teams compete with 
other conference schools and mid-western colleges and, when qualified, enter regional and national 
tournaments.  More information about student clubs and athletics may be found in 1P16 and 3R3 
below. 
 

http://www.mcc.edu/disability/ds_index.shtml
http://www.mcc.edu/8_student/ss_life.shtml
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1P11  Effective Teaching and Learning.  A primary mechanism to define, document, and communicate 
expectations regarding effective teaching and learning is MCCΩs Center for Teaching and Learning (CTL).  
The CTL was established in 2007 in conjunction with the recommendations of the AQIP Professional 
Development Project Team.  The CTL has a full-time faculty reassigned Director and an Advisory Council 
(CTLAC), consisting of Mott Community College faculty and staff from all areas of the college.  The 
Council and the Director are working to establish the goals of the Faculty Development component of 
Professional Development at MCC.  The CTL offers workshops and seminars several times a year and 
also provides opportunities for interested faculty to meet, form teaching circles, consult on teaching and 
learning issues, or browse the resource collection.  The mission statement for the CTL appears in the 
following table: 
 

Plan and promote professional growth opportunities for faculty. 
 
Teaching and learning are paramount at Mott Community College, and this committeeΩs sole 
purpose is to support excellence in teaching and learning for all MCC faculty, both full- and part-
time. The committee provides information on classroom and laboratory methods and innovations 
to assist faculty in teaching the collegeΩs diverse student population. 
 
To aid faculty in their efforts to grow as teachers and by drawing upon the expertise of our own 
staff and outside resources, the committee offers a variety of activities and programs that 
stimulate discussion and encourage an exchange of ideas. 
 
Believing that change is inevitable and progress and improvement are essential, the committee 
provides faculty with resources for renewal. 

 Figure 1-3  Center for Teaching and Learning (CTL) Mission Statement 
 
Further communications about expectations, including references to all relevant teaching and learning 
policies, are included in the Faculty Resource Guide which may be accessed here: 
http://www.mcc.edu/pdf/faculty/Faculty_Resource_Guide2008.pdf 
 
1P12  Design of Course Delivery System.  MCC has built and regularly maintains an effective and 
efficient course delivery system for both on-campus and distance learning courses and offerings.  While 
MCC does not have a uniform course or curriculum design platform, all courses are required to have a 
master syllabus on file in the division office.  For many years, the Worldwide Instructional Design System 
(WIDS) has been utilized by many faculty for the purpose of developing learner-centered curriculum.  
More information about WIDS may be accessed here: 
http://www.wids.org/index.php?option=com_content&task=view&id=241&Itemid=80 
 
MCC utilizes Blackboard as its online course delivery system.  There is a high degree of usage among 
traditional on-campus and distance learning faculty alike.  More information about the Blackboard 
course delivery platform may be accessed here: 
http://www.blackboard.com/Solutions-by-Market/Higher-Education.aspx 
 
A standing Distance Learning Advisory Subcommittee (DLAS) is highly involved in the development and 
approval of distance learning courses.  Development of distance learning courses, as well as 
qualifications for teaching distance learning, is structured around MCCΩs Standards and Practices for 
Distance Education document, which may be accessed here: 
http://distance.mcc.edu/pdf/standards%20and%20practicesweb.pdf 

http://www.mcc.edu/pdf/faculty/Faculty_Resource_Guide2008.pdf
http://www.wids.org/index.php?option=com_content&task=view&id=241&Itemid=80
http://www.blackboard.com/Solutions-by-Market/Higher-Education.aspx
http://distance.mcc.edu/pdf/standards%20and%20practicesweb.pdf
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1P13 and 1P14  Currency of Programs and Courses.  Many programs of study at MCC, including all 
occupational programs, have advisory committees that utilize various processes to update curriculum 
and provide currency in instructional content.  More information on the role of advisory committees can 
be found in the description of program and discipline review for occupation programs in 9P2 below.  
Programs and courses are frequently revised and submitted for approval by CPSC.  Courses are reviewed 
by classroom faculty, but any changes are approved first by a divisional vote and then by CPSC.  
 
As part of the general education review described in 1I2 below, nearly all programs and certificates at 
MCC were revised during the 2008-2009 academic year.  Before outright deletion, programs and courses 
are often άbracketedέ in MCCΩs course catalog: 
 

Bracketing and Deleting: 
What does it mean to Bracket a course or program?  

 Bracketing will remove a course or program from the current list of offerings. 

 Bracketing requires CPSC approval and must be submitted to CPSC on a memo with 
rationale and division vote. 

What does it mean to Delete a course or program?  
The course or program will be eliminated. 

 Deletion is often used when a course or program is obsolete or a new course or program 
will replace it. 

 Deletion requires CPSC approval and must be submitted to CPSC on a memo with 
rationale and division vote. 

How do I delete or bracket a course or program?  

 Submit a memorandum to CPSC with rationale and division vote. 

Figure 1-4  CPSC Provisions for Bracketing and Deleting Courses/Programs 
 
Greater detail on CPSC provisions for program and course changes, including a link to the source 
document for Figure 1-4, may be found in 1P3 above. 
 
1P15  Determination of Learning Support Needs.  Accuplacer placement test scores, along with course-
based assessments such as those built into the design of developmental Reading classes, are used to 
determine individual student learning needs.  Overall, the college analyzes the need for lab resources 
during the course approval and course scheduling processes.  The comprehensive services offered in the 
Learning Center, Counseling and Student Development which target advising and tutoring needs are 
supplemented by curriculum centered services such as the Writing Center, Biology Support Center, 
Math Empowerment Center, and Social Science and Humanities computer labs.  The MCC Library is 
currently undergoing an extensive renovation to improve the facility and the services located there. 
 
In addition to identifying the need for support services, DisAbility Services provides instructors with 
notification about the particular needs of students in their classrooms.  This notification is done in a 
manner that respects student privacy and confidentiality while ensuring that the student receives the 
learning support required to be successful in the course. 
 
1P16  Alignment of Co-Curricular and Curriculum Goals.  At this point, no systematic process exists to 
align co-curricular development goals with MCCΩs curriculum and learning objectives.  A variety of 
positive activities regarding student clubs and organizations are performed across the institution. 
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Officially-organized student clubs coordinate with academic programs at MCC.  Student clubs afford a 
rich opportunity for enjoyment and growth.  Students find that involvement with the Office of Student 
Life provides them with the opportunity to express their creativity, get closer to nature, travel abroad, 
celebrate their heritages, network with other students and make new friends.  The following table lists 
clubs that coordinate with academic programs: 
 

Club Name Description 

ASL Club Increasing exposure, experience, and skills in American Sign 
Language 

Connoisseur Club For admirers of fine dining and cuisine. 

Dental Assisting Club Activities to encourage Dental Assisting student interaction 

Dental Hygiene Club Enhance your Dental Hygiene career preparation 

Early Childhood Education Promotion of child welfare and education 

Future Teachers 
Association 

άI touch the future. I teach.έ ς Christa McAuliffe 

LERN (Criminal Justice Club) Law Enforcement Resource Network 

Phi Theta Kappa National honors society for 2-year colleges 

Respiratory Care Student 
Society 

Promotion of the Respiratory Care Profession 

Social Work Club Promoting social work values within the community. 

SOTA Club (Student 
Occupational Therapy 
Assistant Club) 

Enhance knowledge of occupational therapy 

Student Nurses Association MCC chapter of the State and National Student Nurses Association 

Student Physical Therapist 
Assistant Club (SPTA) 

Promote MCC PTA program and increase student professional 
knowledge. 

Transitions School of 
Cosmetology Careers 

Participate in events which promote cosmetology industry. 

 Figure 1-5  Student Clubs Associated With Academic Programs (selected) 
 
Currently, no centralized effort is directed at the alignment of co-curricular activities and academic 
curriculum.  This is an issue MCC plans to address in the near future. 
 
1P17  Degrees and Certificates.  Programs and certificates are designed to provide students with 
sequential courses culminating in the attainment of career and other learning objectives.  In addition to 
graded course work, programs allow students to create individual career and educational portfolios, 
such as those completed in business programs and fine arts courses/programs.  Complete capstone 
projects also exist, such as the BCON-282 Internship in building and construction, as well as complete 
external assessments of required learning outcomes and competencies such as NCLEX and other 
Perkins-approved third party external assessments.  The State of Michigan inventory of such third party 
assessments may be accessed here:  
http://www.michigancc.net/resources/misc/ 
 
Licensure and certification examinations also provide an indication of work completed and outcomes for 
MCC degrees and certificates. 
  

http://www.michigancc.net/resources/misc/
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1P18  Assessment of Student Learning.  Student learning is assessed at Mott Community College on a 
number of levels.  At the course level, assessment processes are designed by the classroom teacher.  In 
some cases the discipline faculty work together to design the course assessment.   
 
At the program level, the program coordinator, together with program faculty, design the processes for 
assessment of student learning.  At the institutional level, the Committee for the Assessment of Student 
Learning (CASL) designs the assessment processes.  CASL is a committee made up of faculty from every 
division on campus.  CASL also works to better inform the faculty about assessment techniques and to 
continually increase the ways assessment results are used to improve student learning.  The goals of 
CASL are reprinted in the following table: 
 

1 To implement, monitor and improve assessment activities on campus 

2 To better inform the faculty about assessment techniques 

3 To increase the number of faculty members participating in assessment 

4 To continually increase the number of ways assessment results are used on campus to 
improve student learning 

5 To provide assessment data regarding general education learning outcomes 

Figure 1-6  Committee for the Assessment of Student Learning (CASL) Goals 
 
One example of a program-level outcomes assessment is a recently-developed cumulative Economics 
final designed and piloted by full-time faculty and now in use by the entire department.  The cumulative 
final has objectives from the course master syllabus and a portion comes from a pre-existing 
standardized test with national norms. 
 
1R1 and 1R2  Measurement and Performance Results for Student Learning and Development.  As an 
assessment of general education objectives, Mott Community College administers the Measure of 
Academic Proficiency and Progress (MAPP) on a biannual basis.  The MAPP is a commercially-prepared 
assessment of general education developed by the Educational Testing Service (ETS).  We began 
administering this test in January of 2000.  At that time it was called the Academic Profile.  The results 
are shared with the faculty at the Annual Assessment Update each fall.   
 
Beginning in the fall of 2002, MCC began to use an assessment process called the Institutional Portfolio.  
Pieces of student work were collected from courses carrying a particular general education designation.  
Five-person interdisciplinary faculty teams evaluated the work based on rubrics and outcomes identified 
by the original general education implementation subcommittees.  Results were then analyzed, 
distributed to faculty, and presented and discussed at the Annual Assessment Update.  The following 
table shows some of the performance results on MAPP from 2008: 
 

 2000 2001 2002 2003 2006 2008 

Humanities 111.5 111.2 112.44 112.77 111.92 113.54 

Soc. Sciences 111.5 111.0 111.71 111.25 111.42 111.71 

Nat. Sciences 113.7 113.1 113.13 112.99 112.71 114.00 

Reading 115.7 114.7 116.20 116.25 115.73 115.97 

Writing 112.4 111.9 112.68 112.55 112.32 111.86 

Critical Thinking 108.9 108.7 108.76 108.53 108.32 110.18 

Math 112.1 111.0 111.98 111.65 110.94 110.62 

 Figure 1-7  MCC Assessment of General Education (MAPP Results 2000-2008) 
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We also use a Graduate Follow-Up Survey to ask our degree and certificate graduates to evaluate how 
well prepared they feel on eleven different elements of general education. 
 
1R3  Program Performance Results.   MCC is in the process of revising its academic program review 
process in a manner that will provide greater use of results for specific learning objectives.  Program 
outcomes and performance results are collected and analyzed for occupational programs on a regular 
cycle (see Figure 9-2 below).  Recently all MCC degrees, programs, and certificates were revised to align 
with MCCΩs new general education requirements (see Figure 1-11 below).  One example of an extensive 
analysis of program performance results occurs in our Graphics Design program in the Fine Arts division.  
Recently, the program has continued and expanded its external portfolio reviews for students in their 
final semesterΩs exit class, ART 246-Self Promotion & Portfolio.  Results for the portfolio review appear 
below: 
 

5 - Excellent,  4 - Very Good,  3 - Good,   
2 - Okay,  1 - Needs Work Q# 

AVG 
2008 

AVG 
2009 

% 
CHANGE 

Professionalism - Please rate the studentΩs professional 
and personal presentation based on the following:         

     CandidateΩs greeting -  professional and respectful? Q1 4.26 4.49 5.40% 

     Appropriate manner of dress. Q2 3.78 4.24 12.17% 

     Ease of managing portfolio. (re: size, organization, etc.) Q3 3.9 4.08 4.62% 

     Balance and range of projects. Q4 3.33 3.53 6.01% 

     Ability to discuss process, etc. regarding their projects. Q5 3.78 3.99 5.56% 

     Material presentation. (professionally presented.) Q6 3.79 3.89 2.64% 

Quality of work - Please rate the studentΩs skills in the 
following areas:         

     Demonstrated understanding of typography and design. Q7 3.42 3.74 9.36% 

     Demonstrations of art and design principles. Q8 3.56 3.91 9.83% 

     Demonstrated skills in layout and composition. Q9 3.57 3.79 6.16% 

     Demonstrated skills in production techniques. Q10 3.54 3.87 9.32% 

     Appropriate application of software and technology Q11 3.67 3.89 5.99% 

Creative & Critical Thinking - Please rate your assessment 
of the student in the following areas:         

     Innovative thinking, concept development. Q12 3.7 4.04 9.19% 

     Critical thinking and analysis. Q13 3.5 3.87 10.57% 

     Creative problem solving approach. Q14 3.47 3.83 10.37% 

     Willingness to explore new/different ideas. Q15 3.52 4.05 15.06% 

     Willingness to work collaboratively. Q16 3.73 3.98 6.70% 

     Willingness to accept and apply constructive criticism. Q17 3.8 4.17 9.74% 

Overall assessment - Please rate this studentΩs overall 
quality of their presentation, creativity, technical skills 
&professional preparation. 

Q18 3.71 3.96 6.74% 

AVERAGE FOR CLASS  3.67 3.96 7.90% 

 Figure 1-8  ART 246 2008-2009 Program Portfolio Program Results 
 
The external review consisted of 14 reviewers, four of whom were from post-secondary institutions and 
the balance were from various sectors of industry including Television, Telecommunications (including 
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web), print, advertising, marketing, and several industry in-house publishing departments.  A total of 
113 evaluations were received for 2009Ωs review.  Overall, the student portfolio evaluations were rated 
at a higher level than in 2008 with an overall average of 3.96 compared to 3.67, an increase of 7.9% over 
the previous year.  Verbal feedback from the external evaluators was extremely enthusiastic indicating 
that many were impressed by the quality of the student work and student presentations as an indication 
of their preparedness to move into the workforce or on to a four-year program. 
 
1R4  Evidence of Acquired Knowledge and Skill.  At the present time, no institution-wide instrument 
collects direct evidence of skill mastery from employers and other educational institutions for programs, 
degrees and certificates.  One interesting piece of evidence that shows a student perspective on 
knowledge and skills acquisition is collected as part of MCCΩs Graduate Follow-Up Survey, which is 
described in greater detail in 3R2 below.  The question άHow well prepared do you feel in relation to 
your major?έ has been part of the survey instrument for several years.  The following table shows the 
results for this question from 2004-2007: 
 

 2004 2005 2006 2007 

Very Well 38.31% 0.00% 0.00% 38.96% 

Well 41.38% 56.85% 58.66% 40.63% 

Adequately 18.01% 39.73% 35.75% 17.33% 

Minimally 2.3% 3.42% 3.91% 2.27% 

Poorly 0.00% 0.00% 1.68% 0.85% 

Figure 1-9  Graduate Follow-Up Survey (self-assessment of preparedness) 
 
It is interesting to note that no students assessed themselves as άVery Wellέ prepared in 2005 and 2006, 
yet the number returned to its previous level in 2007.  We do not have an explanation for this. 
 
The following table provides results for MCC graduates in the NCLEX-RN examination, as well as 
comparisons to the results for Associates Degree candidates, Baccalaureate Degree candidates, and the 
state-wide average: 
 

Year Candidate Institution Participants # Passing % Passing State Average 

2008 Mott Degree 106 93 87.74% 2008 
 

88.19% 
MI Associates Degree 2,663 2,319 88.07% 

MI Baccalaureate Degree 1,687 1,490 88.32% 

2007 Mott Degree 109 97 88.99% 2007 
 

86.53% 
MI Associates Degree 2,557 2,203 86.16% 

MI Baccalaureate Degree 1,658 1,445 87.15% 

2006 Mott Degree 109 90 82.57% 2006 
 

88.80% 
MI Associates Degree 2,246 2,018 89.85% 

MI Baccalaureate Degree 1,292 1,124 87.00% 

2005 Mott Degree 94 77 81.91% 2005 
 

87.40% 
MI Associates Degree 2,150 1,907 88.70% 

MI Baccalaureate Degree 1,169 994 85.03% 

2004 Mott Degree 96 83 86.46% 2004 
 

84.53% 
MI Associates Degree 1,989 1,689 84.92% 

MI Baccalaureate Degree 904 756 83.63% 

 Figure 1-10  State Board of Nursing NCLEX-RN Candidates 
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One direct measure that students completing our programs, degrees, and certificates have acquired the 
skills required by employers is the MCC employer survey conducted by the Nursing program.  The 
following table shows employer responses to the question άThe MCC graduate competently performs 
essential nursing skills:έ 
 

  2006 2007 2008 

Strongly Agree  27.22% 30.77% 22.22% 

Moderately Agree  65.00% 61.54% 66.67% 

Neutral  7.78% 7.69% 11.11% 

Moderately Disagree  0.00% 0.00% 0.00% 

Strongly Disagree  0.00% 0.00% 0.00% 

 Figure 1-11  Nursing Employer Survey 2006-2008 

Targeted employer surveys are conducted in a number of programs.  Although generalized surveys of 
area employers have been conducted in the past, there are no other current data developed internally 
in a systematic fashion regarding the perceptions of  labor market stakeholders with our graduates.  
Students responding to the annual Graduate Follow-Up Survey have reported strong perceptions of 
their preparedness for their careers.  The process of obtaining data from institutions of higher education 
that our students transfer to is dependent upon the other schools providing data to MCC, and there is 
currently no systematic way that these data are shared to community colleges in Michigan.  Public 
universities in the state are convening a task force to address this issue in the next budget year and plan 
feasibility studies to develop a άP-20έ student tracking system that would provide data on students from 
Pre-K through the completion of baccalaureate programs.  MCC staff are actively participating in these 
study efforts. 
 
1R5  Learning Support Performance Results.  At this point in time, we do not have specific performance 
results to report for learning support processes such as advising, library and laboratory use.  We do 
collect such data and have the ability to query Datatel WebAdvisor for library circulation and laboratory 
use, but these results are not currently analyzed.  One process with results to report in this area is The 
Learning Center.   
 
The MCC Learning Center is a consolidated department that encompasses DisAbility Services, Peer 
Tutoring, Special Populations and Student Support Services (TRIO).  Data are generated monthly for each 
of these service areas documenting utilization rates, as well as a monthly report analyzing the student 
impacts and barriers which is produced for the Dean of Student Services.  Other Student Service areas 
conduct similar analyses routinely to ensure that student engagement in these services is effectively 
supported.  Results of a strategic initiative to promote Peer Tutoring services at extension sites are 
shown in the following table: 
 

 January  2007 January 2008 January 2009 

Main Campus 360 267 472 

Clio (Northern Tier Center) 0 0 41 

Southern Lakes (Fenton) 0 0 15 

Lapeer 0 0 33 

 Figure 1-12  Peer Tutoring Sessions by Site 2007-2009 
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1R6  Benchmarking Results for Helping Students Learn.  One measure for comparing MCCΩs results in 
this category to those of other higher education organizations is by participating in ETSΩ Measure of 
Academic Proficiency and Progress (MAPP) instrument.  The following table shows MCCΩs overall score 
benchmarked against the MAPP national average from the years 2000-2008: 
 

 2000 2001 2002 2004 2006 2008 

MCC 436.2 434.2 436.42 435.73 434.15 435.19 

National 435.7 435.7 435.7 441.4 440.0 440.0 

Figure 1-13  MAPP Results for MCC 
 
MAPP is an integrated test of general education skills.  The test measures proficiency in critical thinking, 
reading, writing and mathematics in the context of humanities, social sciences and natural sciences; it 
also measures academic skills developed, versus subject knowledge taught, in general education 
courses.  Another example of benchmarking student learning results is the ART 246 external portfolio 
review described in 1R3 above. 
 
1I1  Recent Improvements in Helping Students Learn.  MCC recently reviewed and revised the general 
education objectives for its degree-seeking and certificate-seeking students.  These will go into effect in 
July of 2009.  Although the MAPP will continue to be administered biannually, the Institutional Portfolio 
process has been suspended.  The Committee for the Assessment of Student Learning (CASL) is currently 
working to design a new assessment process that will more appropriately fit our new general education 
objectives.  We are currently reviewing work by Stephen Brookfield in the assessment of critical 
thinking.  Processes such as the Scenario Analysis Technique, the Critical Practice Audit, and the Critical 
Debate are being studied by CASL and other faculty.  We are also considering other commercial 
assessments of critical thinking. 
 
Another improvement being made this year is the administration of the Community College Survey of 
Student Engagement (CCSSE), an assessment of student engagement specifically designed for the 
community college population.  This was administered to approximately 1,000 Mott students in 
February 2009.  Results from the 2009 administration of CCSSE will not be available until August of 2009.  
MCC also chose to participate in the Community College Faculty Survey of Student (CCFSSE), an 
assessment of student engagement completed by teaching faculty.  Though an online survey, MCC 
faculty provided an instructorΩs perspective on student engagement during the same time frame as our 
administration of CCSSE. 
 
CASL is continuing to work to make sure the new assessment processes are in place for the coming 
academic year. 
 
1I2  Improvement Efforts for Helping Students Learn.  MCC has a long-standing culture of shared 
governance in policy improvement for instructional processes.  Specifically, the College Professional 
Study Committee (CPSC) has undertaken improvements in general education requirements over the 
years.  One such improvement is the revision of general education requirements for MCC.  
 
The previous set of requirements and assessment protocol, while robust and well-executed, were not 
shown to be effective in many areas.  In addition, the course-embedded nature of the requirements 
proved misleading as general education because they did not transfer.  The result of 18 months of 
committee study and deliberation, the new requirements are more responsive to student needs in 
occupational programs.  The previous course designations for general education will expire at the end of 
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Spring session 2009.  The following table lists the former general education requirements that were 
embedded as course designations: 
 

CAC 
Computing Across 

the Curriculum 

The ability to use a computer effectively. Specifically, the ability to use 
Windows-type operating systems, word processing, presentation 
graphics, email and Internet research tools. These courses include hands-
on experiences in all aspects of basic computer use. 

MAC 
Mathematics Across 

the Curriculum 
 

The ability to use mathematics for analysis, synthesis and application. 
Specifically, the ability to communicate, reason, and solve algebraic 
problems. These courses address a set of math outcomes including 
simplifying arithmetic and algebraic expressions, solving linear equations, 
graphically representing data, simplifying radicals and/or exponential 
expressions and setting up and solving real world problems. 

MES 
Multicultural/Ethnic 
Studies Across The 

Curriculum 
 

Developing an increased awareness of diverse cultures and social groups. 
Specifically, the history, politics, economy, values, religion, art or other 
aspects of the culture of non-Western groups or persons of non-European 
descent. These courses address studentsΩ understanding of one or more 
of these cultural areas. 

NTL 
Natural Technical 

Lab 

The observation, identification, description, experimental investigation 
and theoretical explanation of natural phenomena or technical processes. 
These courses provide knowledge and understanding of the principles of 
science and technology. 

SAC 
Speaking Across 
The Curriculum 

The ability to use oral communication effectively. Specifically, the ability 
to use words sentences and paragraphs properly to explain and support 
ideas and opinions orally and to use grammar and diction properly. These 
courses require a minimum of at least two separate 
assignments/presentations per student per class. 

SMC 
Scientific Method 

Across The 
Curriculum 

The ability to employ the scientific method. Specifically, the ability to 
propose and test hypotheses through experimentation and observation in 
the natural, technical or social sciences. These courses provide students 
the opportunity to use the steps of the Scientific Method. 

WAC 
Writing Across the 

Curriculum 

The ability to use written communication effectively. Specifically, the 
ability to use words sentences and paragraphs properly to explain and 
support ideas and opinions; to spell correctly; and to use punctuation, 
grammar and diction properly. These courses require a minimum of three 
separate writing assignments per student per class. 

 Figure 1-14  MCCΩs Former General Education Requirements (2000-2009) 
 
The entire document describing MCCΩs general education requirements from 2000-2009 may be 
accessed here: 
http://www.mcc.edu/programs_courses/pc_gen_ed.shtml 
 
Beginning in the Fall of 2002, MCC used an assessment process based upon the performance-based 
model originally used at Johnson County Community College.  Pieces of student work were collected 
from courses carrying a particular general education designation.  Five-person interdisciplinary faculty 
teams evaluated the work based on rubrics and outcomes identified by the original general education 
implementation subcommittees.  Results were then analyzed and distributed to faculty and presented at 

http://www.mcc.edu/programs_courses/pc_gen_ed.shtml
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the Annual Assessment Update.  A description of the previous system for assessment may be accessed 
here: 
http://www.mcc.edu/acd_affairs/affairs_gen_ed.shtml 
 
Academic Affairs and the Committee for the Assessment of Student Learning (CASL) are currently 
designing an assessment program to replace the embedded general education artifacts.  The CPSC 
minutes reporting the approval of the new general education requirements may be accessed here: 
http://www.mcc.edu/acd_affairs/cpsc/summary_092608.pdf 
 
New requirements go into effect for students beginning in the 2010 catalog year which begins with the 
Summer 2009 session.  The following table lists MCCΩs newly-adopted essential learning outcomes:   
 

Essential Learning Outcomes.  Courses taken to meet general education requirements, along with 
all programs and courses at the college, share responsibility to provide for the following essential 
outcomes to insure that students are prepared for academic and professional success and for 
participation as citizens of their communities and the world. 

Critical 
Thinking 

Courses should require and students should demonstrate a range of abilities from 
tangible problem-solving to higher order processes of analysis, inference, reasoning, 
synthesis, and judgment. Students should evaluate information, analyze claims and 
arguments in their own and othersΩ work, consider multiple perspectives, apply 
knowledge in new contexts, understand processes of reasoning in various 
disciplines, and should regularly reflect on their own learning. 

Global 
Awareness 

Courses should require and students should demonstrate an understanding of the 
diversity of culture, race, ethnicity, nations, religions, and political and social 
systems. This includes an understanding of these concepts themselves and an 
understanding of their roles in forming identities and valuesτour own and those of 
others. Students should be able to identify and explain the influence of historical 
and cultural factors on past and current events. 

Citizenship Courses should require and students should demonstrate personal and social 
responsibility through collaboration with others in diverse group settings, and 
through civic knowledge and participation. A commitment to academic integrity, 
ethical reasoning and action, and preparation for lifelong learning should be central 
to all coursework. 

 Figure 1-15  MCC Essential Learning Outcomes (Summer 2009) 
 
In addition to essential learning outcomes, MCC also specifies degree requirements for Associate of Arts 
(AA), Associate of Science (AS), Associate of Applied Science (AAS) and Associate of General Studies 
(AGS) degrees.   
 
The Spring/Summer 2009 list of available coursesτcalled the άtabloidέ at MCCτwill contain the new 
general education requirements.  In a special section titled άImportant Information about MCCΩs General 
Education Requirements for All Degrees,έ an explanation for the change is provided.   
 
Based on research conducted by the Association of American Colleges & Universities (AACU), employers 
want college graduates to acquire versatile knowledge and skills.  In education terms, these are general 
education courses.  Faculty and staff of the College undertake review of these requirements on a 
periodic basis.  The general education requirements have been revised to provide a more efficient path 
to graduation and to make the transition to a 4-year university smoother. 

http://www.mcc.edu/acd_affairs/affairs_gen_ed.shtml
http://www.mcc.edu/acd_affairs/cpsc/summary_092608.pdf
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The newly revised requirements go into effect Summer of 2009: 
 

Associate of Arts (AA) and Associate of Science (AS) ï (Traditional Transfer) 
Requirements -100 level or above courses from the following distribution: 
  
6 credit hours Composition 
8 credit hours Humanities or Fine Arts (excluding performance classes in music or theatre and 

studio classes in art) 
8 credit hours Social Science 
8 credit hours Science & Math: 

3-4 credits in 100 level Math course or Test Out by placing into MATH-120 or 
higher on the MCC placement test. 
4 credit hours Natural Science w/Lab 

2 credit hours Information Technology excluding lecture only classes 
  
Associate of Applied Science (AAS) and Associate of General Studies (AGS) 
A minimum of 18 General Education credits are required. The following are requirements for all 
students earning this degree: 
100 level or above courses from the following distribution: 
  
3 credit hours Composition 
3 credit hours Humanities 
3 credit hours Social Science 
3-4 credit hours 100 level Math course or 

Test Out by placing into MATH-120 or higher on the MCC placement test. 
  
Additional General Education credits should be selected according to your degree program from 
Fine Arts (excluding performance classes in music or theatre and studio classes in art) Humanities, 
Social Science, Math, Science, and Information Technology. 

Figure 1-16 MCC General Education Course Requirements (Summer 2009) 
 
   



Category 2  26 

Category 2: Accomplishing Other Distinctive Objectives 
 
2P1  Design and Operation of Key Non-Instructional Processes.  MCC is comprised of two primary 
organizational units: Academic Affairs and Student and Administrative Services (see Figure O-9 above for 
a detailed organizational chart).  Key non-instructional processes reside in both areas of the college; to 
the greatest extent possible, organizational units within these areas are structured in a way that stresses 
the interdependence of instructional and non-instructional functions.  Non-instructional processes at 
the Vice President level are listed in the following table: 
 

Academic Affairs Student and Administrative Services 

Information Technology Services (ITS)  
Planning, Research & Quality 
Institutional Research(IR) 
Assessment of Student Learning 
Center for Teaching and Learning 
K-12 Partnerships 
TechPrep 
Professional Development 
Library 
University Center 
Honors Program 
Experiential/Service Learning 

Admissions & Recruitment 
Advising 
Athletics 
Career Resource Center 
Continuing Education/Corporate Services 
Counseling & Student Development 
Disability Services 
Facilities 
Financial Aid 
Grants & Development 
Grounds and Maintenance 
Learning Center / Student Support Services 
Placement Testing 
Public Safety 
Registrar  
Registration & Cashier 
Student Employment Services 
Student Life 
Veterans Affairs 
Upward Bound 
Workforce Development 

 Figure 2-1  VP-Level Key Non-Instructional Processes 
 
In addition to the non-instructional processes under the direction of MCCΩs two Vice Presidents, other 
key processes are organized within the Office of the President and other cabinet-level positions.  Among 
these are: 
 

 Accounting/Finance 

 Marketing & Public Relations 

 Human Resources 

 Regional Technology Initiatives 
 
The design and operation of key non-instructional processes are under the direction of the Student and 
Administrative Services Office.  An overview of the activities of Student and Administrative Services  
under the broad headings of Student Services, Public Safety, Physical Plant, Workforce and Community 
Engagement, Athletics, and Grant Development may be accessed here: 
http://www.mcc.edu/Stnd-Adm_Serv/sa-serv_index.shtml 

http://www.mcc.edu/Stnd-Adm_Serv/sa-serv_index.shtml
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2P2 and 2P3  Development of Non-Instructional Objectives.   MCC places workforce and economic 
development alongside its traditional academic and transfer instructional focus, as evidenced by the 
mission statement in Figure O-1 above.  In order to determine major non-instructional objectives, the 
college engages in community public forums, needs assessment surveys, and other environmental 
scanning. 
 
In order to determine MCCΩs major non-instructional objectives for our external stakeholders we obtain 
input from community groups and organizations, monitor labor market trends and information, 
participate in various advisory groups and councils, work closely with the local workforce investment 
board and state Department of Labor, and obtain feedback from employers.  Internal stakeholders as 
well as external stakeholders are involved in setting these objectives.  These objectives are 
communicated through e-mail, the college web site, and regular meetings.  An example of 
communication of these objectives may be found in the Annual Report of the Foundation for Mott 
Community College (FMCC), which is described in greater detail in 9R1 and 9R2 below. 
 
2P4  Assessment and Review of Non-Instructional Objectives.  Key non-instructional objectives are 
developed annually in the strategic planning process described in 8P1 below.  Termed άenabling 
objectives,έ these initiatives are tracked in a central database and comprise a significant portion of the 
annual strategic plan.  In addition to the strategic plan, the Board of Trustees and EC review operational 
activities on a monthly basis through the presidentΩs executive summary.  The executive summary is 
prepared each month for the Board for the purposes of informing that body of major objectives and 
processes underway on campus.  At a policy and strategic leadership level, the Board and EC evaluate 
the appropriateness and value of all non-instructional objectives. 
 
Non-instructional areas engage in regular reporting cycles that promote the assessment and review of 
objectives.  Programs such as Upward Bound report twice each year to external funders.  In addition, a 
number of MCCΩs non-instructional objectives are grant funded.  Examples of the review and reporting 
for grant-funded activities are maintained by the Grant Development Office here: 
http://www.mcc.edu/grants/grant_sample.shtml 
 
As demonstrated by Figure 2-1 above, the Vice President of Student and Administrative Services (VPSAS) 
is charged with the operation of many of the collegeΩs non-instructional objectives.  The VPSAS conducts 
regular meetings with lead managers in key non-instructional areas to assess and review these 
objectives. 
 
2P5 and 2P6  Faculty/Staff Needs for Other Objectives.  Apart from the annual strategic planning 
process, which incorporated objectives developed at the department level on an annual basis, faculty 
and staff needs for various objectives are assessed on an ad-hoc basis.  The primary tool for determining 
needs and readjusting objectives and processes is internal survey research.  MCC departments utilize the 
Institutional Research (IR) office to design and deploy surveys that target segments of the college or the 
institution as a whole.  In the recent past, surveys have been conducted on the topics of parking, 
accounting/purchasing, space utilization, library, and other departments. 
 
One example of such a survey is the internal research conducted for food service on MCCΩs campus.  
Examples of the food service surveyτincluding the survey resultsτdemonstrate the methodology of 
determining faculty and staff needs related to non-instructional operations.  The survey results for 
employees on the topic of food service may be found here: 
http://mccfact.mcc.edu/Surveys/06FoodServEmployeeSurveyResults.pdf 

http://www.mcc.edu/grants/grant_sample.shtml
http://mccfact.mcc.edu/Surveys/06FoodServEmployeeSurveyResults.pdf
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Students were also surveyed on this topic, and an example may be viewed here: 
http://mccfact.mcc.edu/Surveys/06FoodServStudentSurveyResults.pdf 
 
2R1 and 2R2  Measures and Performance Results for Non-Instructional Objectives.  MCC collects and 
analyzes numerous indicators of non-instructional objectives and activities, both for internal process 
management purposes and external reporting and accountability.  An extensive list of the measures that 
are regularly tracked are discussed in greater detail in 7P2 below.  One example is the tracking of call 
center data.  Data are analyzed to reveal patterns by month, especially as those patterns relate to 
registration and peak period activity.  The monthly report is an overview; an additional report is run 
each day to determine which day of the week is busiest.  The data help managers spot activities and 
correlate them to service needs based on the volume of calls.  The following table is an example of the 
call volume data collected by the MCC Call Center: 
 

Month 2005 2006 2007 2008 2009 

January 19,896 20,795 20,415 20,112 15,075 

February 10,003 8,059 11,215 11,282 11,877 

March 12,928 12,009 10,051 11,014 12,566 

April 11,910 11,664 12,011 16,279   

May 11,609 11,259 9,344 12,966   

June 10,729 12,127 9,318 NA   

July 10,193 11,537 12,273 13,654   

August 19,451 24,263 22,332 25,566   

September 12,178 14,859 13,376 17,934   

October 9,702 10,694 7,802 12,971   

November 10,375 11,008 10,918 11,523   

December 6,552 9,852 7,462 13,118   

Totals 145,526 158,126 146,517 166,419 39,518 

 Figure 2-2  MCC Call Center Tracking Data 2005-2009 
 
Student service departments also routinely track attendance and participation in programs, as does the 
Center for Teaching and Learning (CTL), which is described in greater detail in 1P11 above. 
 
Other indicators of major non-instructional objectives include ITS help desk reports, Public Safety 
incident reports, grants development reports, and similar regular reporting.  One non-instructional area 
that routinely measures performance results is Facilities and the Office of Physical Plant.  MCC maintains 
and updates its physical facilities and routinely updates the college community about improvements.  A 
thorough discussion of inventory classification and assessment results appears in 6I1 below.  A recent 
presentation rich with photographs of recent improvements may be accessed here: 
http://www.mcc.edu/Stnd-Adm_Serv/pdf_sas/Welcome_Back_Presentation2008.ppt 
 
2R3  Benchmarking Results for Other Distinctive Objectives.  MCC has identified few external 
comparisons for results on other distinctive objectives.  One measure that is routinely tracked is public 
safety information required by the Clery Act.  Benchmarks on public safety are easily correlated with 
both higher education organizations and traditional police department data that are publicly reported. 
These data are regularly updated and posted for the community in an interactive format here: 
http://www.mcc.edu/16_pubsafety/ps_clery_act_records.shtml 
 

http://mccfact.mcc.edu/Surveys/06FoodServStudentSurveyResults.pdf
http://www.mcc.edu/Stnd-Adm_Serv/pdf_sas/Welcome_Back_Presentation2008.ppt
http://www.mcc.edu/16_pubsafety/ps_clery_act_records.shtml
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2R4  Impact of Other Distinctive Objectives on MCC and External Environment.  Relationships with 
local community organizations, regional boards and statewide organizations have allowed MCC to take 
on new initiatives in worker training and increase both credit and non-credit enrollment. These 
relationships enhance the collegeΩs relationship not only with industry leaders, but with students and 
the community in general.  
 
One distinctive objective that has a direct impact on MCC and the external environment is workforce 
development enrollments.  The following table shows new program enrollments for 2008-2009: 
 

Genesee County  
 

Healthcare  165 

Workforce Investment Act  1,114 Courses to Employment  124 

Adult  697 Medical Assistant  41 

Dislocated  342 
Accelerated Advanced Robotics and 
Simulation Certificate  18 

Youth (19-21)  75 Film Industry Training  37 

Incumbent Worker  92 Accelerated Welding Certificate   18 

NWLB (Orientation ? Phase I)  2,190 
Road Construction Apprentice Program 
(RCAR)  20 

Phase II (Completed)  1,112 Child Development Associate (CDA)  25 

Phase III (Approved/Authorized for 
Payment)  923 Youth Programs (14-18)  50 

Food Assistance Employment and 
Training  18 Summer Youth Initiative (Kearsley Park)  12 

JET Education and Training  109 Summer Youth Initiative (Youth Enrichment)  8 

JET Non-Core  1 Teen CEO  30 

JET Plus Campus Based  119 Smart Teachers as Role Models (STAR)  22 

JET Plus Community  245 Shiawassee County  
 Breaking Through Initiative Career 

Pathways  100 Workforce Investment Act  183 

Career Advancement Account  74 Adult  57 

Operation Fast Break   82 Dislocated  126 

GED Preparation  81 NWLB (Completing Orientation)  694 

Community Technology Centers 
(First Time Visits thru 4/09)  1,485 Employment Services (Total Visits)  18,925 

Community Technology Centers 
(Total Visits thru 4/09)  9,866 Training (WIA)  66 

Computer Repair/A+  9 Training (TAA)  98 

Building and Construction Trades 
Certificate Program   18 

   Figure 2-3  Workforce Development New Program Enrollments 2008-2009 
 
MCC has a long history of involvement with engaging the community, offering flexibility in programs to 
meet the changing training and demographic challenges that economically challenged regions face. 
When available, performance results are fed back into the institutionΩǎ ǊŜƭŜǾŀƴǘ ǇǊƻŎŜǎǎŜǎ ƛƴ ǘƘƛǎ ŀǊŜŀ. 
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2I1  Recent Improvements in Accomplishing Other Distinctive Objectives.  Recent improvements have 
been made in the development of region-specific continuing education programs, workforce 
development training and expanding programs based on regional community needs.  Many of the 
programs listed in Figure 2-3 above are newly developed or significantly expanded.  The southeast 
corridor of Genesee County, which comprises a large portion of MCCΩs service area, has received special 
attention as unmet needs in that area continue to grow with new program development, including 
revamping medical simulation and working with police agencies, trade unions and others to establish 
and develop programs that meet community and business needs. 
 
2I2  Improvement Efforts for Accomplishing Other Distinctive Objectives.  MCCΩs culture is most 
responsive to external forces in identifying improvement efforts.  One such example is the MCC web 
site, which is useful to both internal and external stakeholders.  MCCΩs web site and its maintenance is 
an example of how our culture and infrastructure help set targets for improvements in this category.  
There exist significant expectations that the institutional web site be used as a primary communication 
tool to provide easy access for all stakeholders to college information and interactive functionality.   
 
The MCC Web Development Team (WDT) has built both the culture and infrastructure to routinely 
develop and maintain content on web pages by holding monthly meetings, focused WDT support 
meetings with departments involved in creating new web content, and a powerful content management 
database with email notifications regarding content needing updates.  WDT meetings include a review 
and discussion of what new areas are scheduled for development or improvement.   
 
In response to the rapidly changing nature of state and local workforce needs, key MCC staff have 
served as leaders in the implementation and improvement of workforce development initiatives, most 
notably the Michigan No Worker Left Behind program, with a focus on meeting or exceeding the 
performance targets established by the State. 
 
The culture and infrastructure of MCC allows both credit and non-credit programs to be flexible and 
meet specific needs.  Specific process improvements include using Datatel to track and monitor students 
in all non-credit programming.  Targets are developed by looking at baseline data, analyzing state, 
federal and local funding and meeting changing community needs. 
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Category 3: Understanding StudentsΩ and Other StakeholdersΩ Needs 
 
3P1  Identification of Changing Student Needs.  Changing student needs are identified through a variety 
of avenues:  professional regional and national conferences, memberships in national student service 
and academic affairs organizations, direct surveys of new and continuing student opinions, continuous 
analysis of inquiries coming in through the College Information Center (CIC),  as well as feedback from 
faculty and student government representatives.  Analysis and action plans are developed using a team 
approach with the participation of all levels of staff.  Data from internal and external sources are uses as 
well as environmental realities such budget, staffing and technology resources.  Managers develop 
annual and short term goals and objectives which are reported on monthly. 
 
3P2  Student Relationships.  Relationship building with students begins with the first person to person 
contact students.  In most cases, that individual is an admissions professional, counselor/advisor or 
program coordinator.  Students are encouraged to join and participate in organized student clubs which 
are associated with various degree and certificate programs.  For a detailed discussion of student 
organizations, see 1P10 and 1P16 above.  Students are also informally mentored by college faculty and 
staff.  Surveys that are conducted regularly are listed in the following table: 
 

Survey Title Audience Time Frame Description 

Survey of New 
Students 

First Semester (First 
Time At Mott) 
students 

Fall Semester Paper Surveys mailed to sub-group of 
New Students (those who received 
specialized services and/or 
interventions; On-Line Survey link 
emailed to remainder of New Students. 

Current 
Student 
Satisfaction 
Survey 

Currently Enrolled 
students 

Fall Semester On-line, open to all currently enrolled 
students, deployment coincides with Fall 
Final Grades period. 

Student 
Evaluation Of 
Instructor 
Survey (SIEF) 

Students in selected 
classes 

Last two weeks of 
each semester 

Paper Surveys provided in secure 
packets, administered in classroom.  On-
Line version used for Distance Learning 
classes. 

Exit Survey Applicants for 
Graduation 

May of each year Paper Survey mailed with cover letter 
(First Class) and link to On-Line version 
included in letter. 

Graduate 
Follow-Up 
Survey 

Associate Degree and 
Certificate recipients 

Twice per year: 
Oct/Dec  
Feb/March 

Paper Survey mailed with cover letter 
(First Class) and link to On-Line version 
included in letter.   

Leaver Survey Students who have 
left the college 
without receiving a 
degree or certificate. 

Twice per year: 
Oct/Dec  
Feb/March 

Paper Survey mailed with cover letter 
(First Class) and link to On-Line version 
included in letter.   

 Figure 3-1  Regularly Deployed Internal Surveys at MCC 
 
Students are recruited and encouraged to serve on standing committees.  The office of Student Life is 
charged with the mission of developing student leaders and providing opportunities for students to 
interact with college administrators including the Board of Trustees.  The President of the college has 
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established and maintained a continuing dialogue with students along with his executive staff in open 
άtown hallέ type meetings held several times a year on the main campus and all extension sites. 
 
Students are welcomed by the senior administrators in Student Services and are encouraged to stop in 
with questions, concerns or just to chat.   Student Service offices are designed to be visible, open and 
approachable.  Glass walls were selected when remodeling was done to the main and upper levels of 
the Student Service Building.  This design encourages interaction and also draws students into staff 
offices.  Relationships are also formed and nurtured through use of student employees.  Student 
employees become liaisons to the broader student body and constitute a valuable communication 
resource. 
 
3P3 and 3P4  Stakeholder Group Needs and Relationships.  MCC communicates its mission to students 
and stakeholders by printing or linking to the college mission statement whenever possible.  MCC has 
strong relationships with a variety of organized and informal stakeholder groups, and it is through these 
relationships that the organization analyzes changing stakeholder needs.  Detailed answers describing 
these relationships with suppliers and recipients of MCC students appear in 9P1 and 9P2 below.  
Additional information about processes related to associations, partners, and agencies appear in 9P5 
and 9P6 below.  Finally, a description of how MCC deals with organized student clubs and their changing 
needs appears in 1P10 above. 
 
3P5  Student and Stakeholder Targeting.  New groups are targeted for educational offerings and 
services on an ad-hoc basis.  Individual program faculty or student services staff respond to apparent 
needs in the community or expressed direction from senior administration.  At present, no formal 
process exists for targeting new student populations or stakeholder groups apart from those that exist 
as part of the normal business of individual programs or departments. 
 
3P6  Student and Stakeholder Complaint Processes.   Procedures for the collection and analysis of 
student and stakeholder complaints are well-documented in formal procedures at MCC.  These 
processes include provisions for courses of action and communication.  MCC faculty and staff assist 
students in achieving their educational goals, but there are times when students may have concerns and 
complaints regarding their educational experience at MCC.  The first step in pursuing all concerns should 
be an informal discussion with the faculty or staff member.  If the student concerns cannot be resolved 
through informal discussions, there are formal procedures to be followed by the student and college in 
responding to student complaints.  The procedures for student complaints against faculty are a part of 
the Faculty Master contract. 
 
If a student with an academic concern wishes to formally pursue resolution of that concern, the 
Academic Complaint Process is initiated within 45 calendar days of the cause of concern.  The following 
table outlines MCCΩs Student Academic Complaint process: 
 

Step 1 Student contacts faculty member regarding concern in an attempt to resolve the 
matter. 

Step 2 If the concern remains unresolved, the student should contact and meet with the 
appropriate Dean before completing the Student Academic Complaint Form. 

Step 3 The Dean will attempt to resolve the concern informally with the student and faculty 
member. 

Step 4 If the concern remains unresolved after meeting with the Dean, and the student 
wishes to pursue the matter, the Student Academic Complaint form is to be completed 
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within 10 business days and forwarded to the appropriate Dean. 

Step 5 Either party may appeal the written decision of the Dean by asking within 5 business 
days that the complaint be forwarded to the Vice President of Academic Affairs. 

 Figure 3-2  Student Academic Complaint Process 
 
The entire formal procedure for student complaints against faculty and Student Academic Complaint 
Forms are available in division offices.  Students who wish to begin a formal complaint process about an 
MCC staff member should first meet with the staff personΩs immediate supervisor.  The supervisor will 
inform the staff member of the complaint and attempt to resolve it.  If the complaint is not resolved, the 
student should submit a written complaint to the supervisor.  The written complaint must include the 
name of the staff member against whom the complaint is being filed and must be signed and dated by 
the student. 
 
3R1  Student and Stakeholder Satisfaction.  MCC conducts the following annual surveys as measures of 
student and stakeholder satisfaction: Exit Survey, Graduate Follow-up Survey, Student Satisfaction 
Survey, and New Student Survey.  A list of regularly-deployed surveys appears in Figure 3-1 above.  Data 
and reports for these surveys from 2001-2008 may be found on the Institutional Research Survey 
Results page below: 
http://mccfact.mcc.edu/IR_SurveyResults.shtml 
 
3R2  Results for Student and Stakeholder Satisfaction.  Apart from the Student Satisfaction Survey and 
Graduate Follow-Up Survey,  MCCΩs primary measure of student satisfaction is the Student Instructor 
Evaluation Form (SIEF).  This long-standing instrument has been in place for more than two decades with 
relatively little change in process or design; it is a pencil-and-paper survey and is required to be given at 
regular intervals for both full- and part-time faculty.  MCCΩs faculty contract and CPSC both mention SIEF 
extensively.  It is widely acknowledged that the SIEF process and the instrument itself are in need of 
revision. 
 
SIEF reports are provided to faculty and available in aggregate.  άYesέ responses rarely dip below 90% 
for any item, and results vary little from semester to semester.  A potential AQIP Action Project at MCC 
would be to study the SIEF process and design an improved survey instrument.  Results from the Fall 
2009 SEIF are reprinted in the following table: 
 

Question Yes No 

The course objectives were clear. 95% 5% 

The course was well organized. 92% 8% 

The instructor presented the course content clearly. 92% 8% 

The instructor used a variety of approaches to meet different learning styles. 85% 15% 

The instructor showed enthusiasm for teaching. 95% 5% 

The instructions for assignments were clear. 94% 6% 

Generally, the instructor was well prepared. 96% 4% 

Evaluation procedures were fair. 95% 5% 

The instructor encouraged students to participate and contribute. 94% 6% 

This course helped me improve my knowledge or skill. 93% 7% 

 Figure 3-3  Student Instructor Evaluation Form (SIEF) Report 2009/2 
 

http://mccfact.mcc.edu/IR_SurveyResults.shtml
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The purpose of evaluation is to improve instruction and encourage professional growth.  Each faculty 
member must have Student Instructor Evaluation Forms (SIEFΩs) administered in each class at least once 
annually.  Results from SIEFs are provided to the instructor.  An aggregate summary of results for each 
faculty member and for the division is also made available to the dean. 
 
Full-time continuing contract faculty and adjunct faculty meet with the Dean once every four years for 
an evaluation.  The content includes a summary of each yearΩs SIEFs and a written self evaluation.  The 
faculty member may also choose to include peer evaluation(s) and/or administrative evaluations. 
Part-time (non-adjunct) and probationary full-time faculty are evaluated at least every other semester. 
These evaluations include classroom visitation, administrative evaluation, and peer evaluations, in 
addition to the SIEF, as well as an annual meeting with the Vice President for Academic Affairs. 
 
MCC also conducts a survey of graduates.  The survey asks graduates to rate their satisfaction with their 
current employment, education attainment, and asks them to rank pay and skill levels before and after 
graduation.  The 2007 Graduate Follow-Up Survey Report may be accessed here: 
http://mccfact.mcc.edu/Surveys/Graduatefollow07.pdf 
 
3R3  Performance Results for Student Relationships.  MCC has fully supported its student athletic 
teams for many years and the groups of students involved in inter-collegiate teams have not only 
earned state and national recognition for the results of their competitions, but also have proven 
themselves to be fully engaged students in their courses of study, resulting in successful academic 
achievement in both our curriculum as well as at transfer institutions.  The graduation and transfer rates 
of student athletes as documented in IPEDS data show that our athletes have stronger retention and 
completion rates than the overall college population: 
 

 Graduation Rate Transfer Rate 

2005-2006 All cohort 6.3% 14.6% 

 Student Athletes 26.0% 42.6% 

2006-2007 All cohort 7.4% 14.4% 

 Student Athletes 25.2% 44.0% 

2007-2008 All cohort 11.2% 14.3% 

 Student Athletes 26.1% 43.0% 

 Figure 3-4  Graduation and Transfer Rates: Overall Compared to Student Athletes 
 
MCC also maintains support for several student organizations and clubs; information about these clubs 
may be found in 1P10 and 1P16 above. 
 
The Dean of Student Services and IR office have begun focused studies on the άnew student experienceέ 
by designing and measuring contacts with first-time freshman.  The DeanΩs office purchased customized 
Welcome Packs and distributed them to over 200 students during personal conversations with the Dean 
and staff.  These conversations focused on student goals, student need for support services and other 
interventions in the first semester enrollment process.  The Welcome Pack contained materials selected 
to inform and guide students and the durable folio provided students with an easily recognizable place 
to store their MCC materials.  In Fall 2008, these students were sent a survey by way of first class mail to 
assess their experiences.  The same survey was conducted with the other new students who had not 
participated in the Welcome Pack intervention.  The comparative results, although conducted with small 

http://mccfact.mcc.edu/Surveys/Graduatefollow07.pdf
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sample sizes, identified areas that can be targeted for further improvements.  The survey study will be 
conducted with future Fall semester students to measure change and guide planning efforts. 
 
3R4 and 3R5  Performance Results for Stakeholder Relationships.  At this time, MCC does not 
systematically collect or analyze measures of its relationships with stakeholders.  Anecdotal accounts of 
positive relationships with program advisory groups, industry and trade organizations, as well as 
oversight and regulatory agencies exist across the organization; formal measuresτboth quantitative 
and qualitativeτof these relationships are needed. 
 
3R6  Results Comparisons for Understanding Student and Stakeholder Needs.  MCC currently has no 
benchmark data for results in this category.  We have considered becoming part of the National 
Community College Benchmarking Project (NCCBP), but no action has been taken as of this time. 
 
3I1  Recent Improvements in Understanding Student and Stakeholder Needs.   The Student Services 
area has made recent improvements to a//Ωǎ ŀdvising structure, including changes to faculty advisor 
schedules and time selection.  These improvements were made to place student needs ahead of staff 
preferences, and more improvements are planned.  A recent renovation to the Student Services area in 
the Prahl Center building is also more conducive to student access and comfort. 
 
Another systematic improvement in understanding the needs of our students and stakeholders is the 
creation of the College Information Center (CIC) as a one-stop on-line and phone resource for questions 
related to financial aid, admissions, registration and billings.  Most students no longer have to come on 
campus to get their questions answered or conduct business.  The scholarship application process has 
been moved to a totally on-line format, increasing our ability to make awards quickly and reach 
hundreds more students.  MCC also created a one-stop building for enrollment functions and support 
services such as tutoring and disability accommodations 
 
3I2  Improvement Efforts for Understanding Student and Stakeholder Needs.  A culture of openness 
and consultation with employees and community helps MCC select specific processes to improve.  After 
detailed research and consultation with students, MCC invested in building a new facility for fresh, 
made-to-order food on campus, a need expressed by students and staff alike.  The need for such a 
facility was the most popular result of MCCΩs AQIP Conversation Day in November of 2005.  A 
presentation made at several community forums held throughout MCCΩs service district on the topic of 
proposed Action Projects, including food service, may be accessed here: 
www.mcc.edu/aqip/pdf_aqip/Final_Forum_Pres.ppt 
 
It is interesting to note that the proposed Action Project on άNutrition and Food Serviceέ was not 
selected as one of the first three AQIP Action Projects, despite the fact that it was the most popular 
proposed project in employee surveys.  In large part, this is due to the fact that issues facing studentsτ
such as degree completion tools, hands-on learning experiences, and professional development for 
staffτwere viewed to be more important as the institution endeavored to determine άwhat matters 
most,έ a theme and phrase that continued to hold a prominent place in discussion about institutional 
priorities in the wake of 2005Ωs AQIP Conversation Day. 
 
After Conversation Day, MCC began using CQI-informed principles to proceed with what it had learned 
about staff and student need for non-vending machine food service and social gathering space on 
campus.  The college transformed an empty breezeway between two buildings; research identified this 
as a high-traffic area that would be a convenient gathering space for students and staff alike.  Tables 

http://www.mcc.edu/aqip/pdf_aqip/Final_Forum_Pres.ppt
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have AC outlets for laptop computers, and the space is almost always filled with students who are 
studying, gathering, or waiting between classes.  A gallery of photographs detailing that transformation 
may be viewed here: 
http://www.mcc.edu/facilities/opp_cm-gallery.shtml 
 
The process behind internal and external survey research on food service is described in greater detail in 
2P5 and 2P6 above.  In addition to our own research, MCC also contracted with an external consulting 
firm which conducted focus groups with students and employees.  

http://www.mcc.edu/facilities/opp_cm-gallery.shtml
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Category 4: Valuing People 
 
4P1 and 4P2  Credentials, Skills and Values of MCC Employees.  MCC has invested considerable time 
and effort over the past several years improving the quality of job descriptions.  Part of this focus on 
job descriptions has been to ensure that we are accurately stating the variety of requirements needed 
for success.  The hiring process itself, particularly with respect to full-time employees and all faculty, is 
highly structured and monitored by Human Resources (HR) staff.  Manager evaluations of candidates 
are evaluated by HR staff prior to inviting candidates to participate in the selection process.  
Disagreements between the hiring manager and HR staff are reconciled early in the process.  In 
addition, the Chief Human Resources Officer (CHRO) signs off on each full-time new hire validating 
that the candidate possesses the minimum qualifications.  A similar documentation process is in place 
for part-time faculty. 
 
4P3 and 4P4  Employee Recruitment, Hiring, Orientation and Retention.   The recruitment process is 
highly structured and includes the involvement of internal stakeholders while retaining for the hiring 
manager the final selection decision.  Open competitive efforts are conducted for most positions and 
advertising is conducted in appropriate markets depending on the nature of the job.  Each selection 
process is well documented.  HR staff maintain and are constantly updating an exhaustive inventory of 
recruitment sources organized by type of job.  MCC is a charter member of the Higher Education 
Recruiting Consortium.   The college annually updates its Affirmative Action Plan using an outside 
consultant and the data in this plan influences the recruitment efforts of the College. 
 
4P5  Human Resources Planning.  MCCΩs office of Human Resources has developed a systematic 
approach for planning for changes in personnel.  While no formal succession plans exist, HR does a 
great deal to track and measure employee retention and strengthen hiring and recruiting practices, 
both of which are well-developed and communicated throughout the organization.   
 
The collegeΩs compensation and benefits plans, its organizational stability and reputation, and its 
positive working environment produce a long-term turnover rate of approximately seven percent and 
most of this turnover is the result of retirements, promotional and growth opportunities and spousal 
transfers.  An additional key factor contributing to retention is the open, transparent communication 
efforts of the President and senior management.  The organization deals directly with dysfunctional or 
substandard performance and HR staff invest considerable time and effort assisting supervisors with 
such situations.  While adhering to the principles of just cause and due process, employees are 
coached and as necessary, disciplined and exited where their performance is detrimental to the 
organization.  Success in this area is largely dependent on the capacity, courage, tenacity and strength 
of individual supervisors. 
 
Monthly recognition of outstanding faculty and staff, annual appreciation activities and a commitment 
to professional development opportunities are also factors in our retention success.  While the College 
does not have a formal, structured retention program, a variety of factors influence the low turnover 
rate which is the key measure of retention.  Results for employee retention appear in Figure 4-4 
below.  A formal orientation program is conducted for all new full-time faculty and staff and a 
comprehensive orientation program is conducted by Academic Affairs for new faculty. 

 4P6  Organizational Productivity and Employee Satisfaction.   MCC designs a number of its work 
processes to contribute to productivity and satisfaction among employees.  The organizational culture 
is one of openness that requires stakeholder involvement in process design.  The HR Office has created 
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a cross-functional task force representative of the employee population; this group is convened on an 
ad-hoc basis to provide input when HR is initially considering new approaches (such as the revisions to 
the employee recognition program described in 4I1 below). 
 
4P7  Ethical Practices of Employees.   All MCC employees operate under a comprehensive conflict of 
interest policy enacted by the Board of Trustees.  This policy, which appears as item 5808 in the 
BoardΩs Human Resources policies, states that άEmployees must not engage in any activities, 
transactions, or relationships that are incompatible with the impartial, objective and effective 
performance of their duties.έ  Specifically, this policy defines conflict of interest as a situation when 
άan employee is in a position to influence a decision or transaction in connection with or arising from 
the business dealings and relationships of Mott College, that may result in a benefit or personal gain 
for that employee or for a relative.έ  The entire text of MCC Board Policy 5808 may be accessed here: 
http://www.mcc.edu/board_policies/5000.shtml#bp5808 
 
In addition to Board policy, MCC Faculty and Student policies dictate the need for ethical practices on 
the part of all.  MCCΩs Academic Integrity policy begins with the sentence:  άEthical conduct is the 
obligation of every member of the Mott College community.έ  The entire policy appears here: 
http://www.mcc.edu/18_policies/student_acad_integrity.shtml 
 
Managers, supervisors, and other employees with the ability to purchase goods and services must sign 
a conflict of interest disclosure form on an annual basis.  The form may be accessed here: 
http://www.mcc.edu/hr/pdf/Conflict_of_interest.pdf 
 
The MCC Purchasing Department abides by the highest standards of excellence and integrity in all our 
Supplier relationships.  MCC is also committed to adhering to the Code of Ethics promoted by the 
National Association of Educational Buyers (NAEB). 
 
4P8 and 4P9  Employee Training Needs.   A number of different processes are used to determine 
employee training needs at MCC.  For both faculty and staff, individual managers are charged with the 
development of the employees that report to them.  Training needs for faculty are reviewed and 
determined in several different ways, including reviews by academic deans, program coordinators, the 
Vice President for Academic Affairs, as well as program advisory committees.  For faculty, the Center 
for Teaching and Learning (CTL) determines and provides training.  In academic areas, professional 
development is often based upon assessment of student learning results.   More detail about the CTL 
may be found in 1P11 above. 
 
Training that is aligned with short-term planning is usually focused on new processes or systems.  One 
example is MCCΩs recent conversion to GMail as the collegeΩs primary e-mail platform.  Because nearly 
every college employee uses e-mail on a daily basis, this training was scheduled for all employees.  
Other types of mandatory training, such as Sexual Harassment Prevention Training, are deployed 
across the campus to all employees regardless of employee group. 

 
4P10  Employee Performance Evaluation.  Employee evaluation at MCC varies by employee group and 
is subject to several collective bargaining agreements (CBAs) with organized unions.  Over the past 
several years, a concerted effort to bargain the principles of continuous improvement into personnel 
evaluation systems has taken place.  The most developed example of this orientation appears in the 
contract for Faculty, the employee group that constitutes the majority of MCCΩs total employees: 
 

http://www.mcc.edu/board_policies/5000.shtml#bp5808
http://www.mcc.edu/18_policies/student_acad_integrity.shtml
http://www.mcc.edu/hr/pdf/Conflict_of_interest.pdf
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Faculty Evaluation and Development  
 
The purpose of faculty evaluation and development is to establish a continuous improvement 
process focused on improving instruction and student learning and supporting professional 
growth through a meaningful faculty development program. When performance is significantly 
weak or unsatisfactory, the content of performance evaluation will be linked to the progressive 
discipline process.  [Article X.2.b] 

Figure 4-1  Faculty Contract Language on Evaluation and Continuous Improvement  
 
A wide range of resources are available to managers in all areas to use personnel evaluation processes.  
Prepared and maintained by Human Resources, those resources may be accessed here: 
http://www.mcc.edu/hr_protected/hr_supervisorinfo.shtml 
 
Many of the personnel evaluation systems in place on campus are described in collective bargaining 
agreements (CBAs).  The table below outlines the contractual provisions for MCCΩs employee groups 
where applicable: 
 

Employee Group Provisions for Evaluation 

EA 

Full-time faculty members are probationary for the first three years of 
employment; continuing contract status granted after successful 
evaluations by Deans or designees and faculty committees; part-
time/adjunct employees evaluated every other semester. 

Exempt 

Exempt employees have no collective bargaining agreement (non-union); 
personnel evaluation not specifically documented outside of the materials 
available on HR web; varies from supervisor to supervisor. 

M&O 
Employee performance provisions in contract linked to progressive 
discipline procedure. 

PSO 
Personnel evaluation not specifically documented outside of the materials 
available on HR web; varies from supervisor to supervisor. 

PT 
Contract specifies evaluation of non-probationary employees and includes 
development goals, listing of strengths and weaknesses, etc. 

Secretarial/Clerical 
Personnel evaluation not specifically documented outside of the materials 
available on HR web; varies from supervisor to supervisor. 

S&M 
Performance assessments specified in contract; every 12 months a written 
performance appraisal reviewed by employee and supervisor. 

 Figure 4-2  MCC Performance Evaluation Processes by Employee Group 
 
A presentation of MCCΩs orientation toward employee coaching and development is described in a 
document prepared by Human Resources which may be accessed here: 
http://www.mcc.edu/hr_protected/pdf/rolloutpackage0305.pdf 
 
4P11  Employee Recognition, Reward, Compensation and Benefits.  Given the CollegeΩs labor 
environment, compensation and benefits programs reward and recognize longevity.  MCC has no 
compensation or benefit program linked to performance or contribution except to the extent that 
superior performers are provided promotional opportunities.   
 
a//Ωǎ compensation and benefits programs are at or above market and the institution has used a 
total compensation approach in bargaining.  Where costs for components of total compensation are 
excessive, attention has been focused to bring such costs more in line with the market, even when this 

http://www.mcc.edu/hr_protected/hr_supervisorinfo.shtml
http://www.mcc.edu/hr_protected/pdf/rolloutpackage0305.pdf
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requires bargaining over many years.  An example of this is the reduction in the cost of the CollegeΩs 
defined contribution retirement plan, which took several years to achieve through bargaining with 
three different units. 
 
4P12  Motivation of Faculty, Staff and Administrators.  At present, MCC has no formal institution-
wide process for employee motivation apart from the employee recognition activities described in 4I1 
below.  Individual managers do consciously determine key issues related to motivation of faculty, staff, 
and administrators; they analyze motivational issues and select courses of action independently.  
During standing meetingsτsuch as faculty, division, and department meetingsτvarious strategies are 
employed to motivate employees and keep them informed of important developments. 
 
4P13  Employee Satisfaction, Health and Safety.  To promote health and wellness, Human Resources 
has contracted with HelpNet, a confidential Employee Assistance Program (EAP) for MCC employees 
and their families.  In addition, Human Resources maintains a web page with links to various health 
and wellness services provided by the various insurance providers.  The Health Sciences Division also 
operates a full-service Fitness Center with hours Monday ς Thursday.  MCC operates its own police 
department (for a detailed description of public safety processes, see the answer to item 6P3 below). 
 
MCC has also created a large group of employees in every campus building as members of an 
Emergency Response Team (ERT).  When an emergency has been declared on campus, members of 
the ERT wear yellow vests/jackets and provide directions for taking shelter, exiting buildings or other 
safety instructions.  MCC employees are trained to quickly and accurately follow their directions. 

 4R1 and 4R2  Measures and Performance Results for Valuing People.  Currently, no systematic 
process exists for the evaluation of satisfaction for current employees.  Human Resources does 
conduct exit interviews with regular, full-time employees who leave the institution.   An analysis of the 
exit interview reports from December 2005 ς August 2008 show a high degree of satisfaction on a 
number of indicators: 
 

Question Strongly Agree / 
Agree 

No  
Opinion 

Disagree / Strongly 
Disagree 

Overall, a nice place to work 91% 6% 3% 

I felt proud to have been an employee 91% 3% 6% 

Policies were consistently and fairly 
applied 

64% 12% 24% 

Lines of communication were open 
between management and staff/faculty 

76% 6% 15% 

There was good cooperation in my 
department 

85% 6% 9% 

My supervisor was knowledgeable about 
his/her job 

79% 18% 3% 

Employee morale was positive 79% 3% 15% 

I felt I worked up to my capability 88% 3% 9% 

 Figure 4-3  Employee Exit Survey Data, 2005-2008 
 
The only potential area of concern in the data above is the nearly 25% of respondents who disagreed 
or strongly disagreed with the statement άPolicies were consistently and fairly applied.έ  It should be 
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noted, however that of this 25%, only 3% responded that they strongly disagreed. 
 
In the absence of direct measures of employee satisfaction, historical turnover rates demonstrate a 
constant rate of attrition.  MCCΩs turnover rate is low, and the exit interviews and surveys referenced 
in 4R1 and 4R2 above indicate that employeesΩ reasons for leaving are largely external.  Historical 
turnover rates are tracked by MCCΩs Office of Human Resources: 
 

Employee Group  2000 2001 2002 2003 2004 2005 2006 

EA 3.39% 6.32% 6.26% 7.58% 3.54% 6.15% 5.40% 

Exempt 24.16% 7.29% 0.00% 3.63% 3.61% 7.12% 6.96% 

M&O 2.33% 4.83% 7.16% 0.00% 4.19% 0.00% 2.22% 

PSO 11.59% 24.15% 29.35% 24.60% 24.15% 17.27% 50.86% 

PT 14.86% 6.49% 12.76% 9.40% 12.19% 8.56% 4.31% 

Secretarial/Clerical 8.03% 8.21% 4.85% 8.51% 1.77% 8.39% 5.05% 

S&M 9.10% 0.00% 7.41% 4.59% 4.61% 4.56% 6.91% 

Total 8.34% 6.73% 7.86% 6.90% 6.02% 7.69% 9.13% 

 Figure 4-4  Historical Turnover Rates 2000-2006  
 
4R3  Evidence of Employee Productivity and Effectiveness.  MCC currently collects no specific 
measures of productivity and effectiveness for faculty, staff and administrators.  For this reason, we 
have no performance results to report on this question.  The SIEF report data reported in 3R2 above is 
one potential measure of productivity and effectiveness for faculty employees (see Figure 3-2 above).  

 4R4  Benchmarking Results for Valuing People.  While MCC does collect and analyze some 
performance results on processes for valuing people, at this time we have no comparison data from 
other organizations.  In the future, MCC plans to systematically gather measures of its processes in this 
areaτin particular employee recognition, motivation, reward, safety and trainingτand seek external 
measures for benchmarking our results against higher education and outside organizations.   
 
4I1  Recent Improvements in Valuing People.  MCC makes continuous efforts to find ways to make 
improvements to processes that value people, some formal, others informal.  Since AQIP Conversation 
Day in 2005, these improvement efforts have become increasingly more systematic and 
comprehensive.  One notable improvement is the creation of the Bear Bistro, described in detail in 9P3 
and 9P4 below.  Another significant improvement in this category relates to MCCΩs annual employee 
recognition event.  The previous, long-standing event had become routine and not well attended.  
When an endowment for a small cash award ran out, Human Resources used that opportunity to study 
a way to demonstrate that the organization valued current employees and those soon to retire by 
creating a new type of event.   
 
HR replaced the yearly award with an άemployee of the monthέ program.  In the place of the formal 
program and previous άGolden Appleέ award, HR designed a new event with a rolling time frame and 
less formal setting.  The Employee of the Month program, along with other employee recognition 
initiatives, is described in greater detail here: 
http://www.mcc.edu/hr_protected/hr_employeerecognition.shtml 
 
This yearΩs event was themed as a Hawaiian Luau; food, events, games, and raffle drawings were 
organized at MCCΩs Event Center.  The event featured live music by the Mott Middle College High 
School Steel Drum Band, a limbo contest, and other fun activities.  Employees were encouraged to 

http://www.mcc.edu/hr_protected/hr_employeerecognition.shtml
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wear Hawaiian shirts and take a break from their day to attend the event.  Throughout the event, the 
college President presented honors to retirees and two outstanding employees of the year.   
 
One significant portion of the retiree recognition program was retained: The Friends of the Mott 
Library continue to honor MCC retirees by purchasing and donating a book selection of the retireeΩs 
choice.  Often times these choices are a mix of academic or recreational reading.  For many years this 
has been a meaningful and popular way in which to honor retirees. 
 
4I2  Improvement Efforts for Valuing People.  MCCΩs culture and infrastructure create an atmosphere 
that is conducive to valuing people.  A common method of discussing improved performance in this 
area is the frequent PresidentΩs Open Forum; these are events organized by the PresidentΩs Office.  
Open Forums are regularly held for students at MCCΩs major locations.  The President and senior 
college administrators usually make a very brief presentation and solicit comments, questions, and 
feedback from the students in attendance.  A note-taker records the student comments and these are 
discussed and evaluated by EC, which develops appropriate action steps.  An example of notes from a 
recent Open Forum for students may be found here: 
http://www.mcc.edu/8_student/include_ss/notable07-08/notable_presforum07.shtml 
 
Open Forum events are also scheduled for employees; these are usually focused on a particular topic 
of interest to the entire college community.  In the recent past, these events have focused on financial 
issues facing the institution.  The President also used these events to gather input from MCC 
employees and community members during our transition to AQIP in 2005, the strategic planning 
process in 2001 and 2006, and the selection of initial AQIP Action Projects in 2006.  At present, MCC 
has set no formal, institution-wide targets for improved performance in this category. 
 
The President has also encouraged a group of MCC employees to schedule and promote off-campus 
events that are not officially sanctioned by the college.  The Social Activities Team (SAT) was formed in 
2008 and has organized non-college events for employees and their families.  The purpose of the 
group is to foster social connections that extend beyond daily work life at MCC.  Recent events have 
included a family night at a corn maze and a laser light show at the local planetarium. 
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Category 5: Leading and Communicating 
 
5P1  MCCΩs Mission, Vision and Values.  As part of the strategic planning processes in 2001 and 2006, 
the President led the entire institution through an extensive exercise in mission evaluation and 
development.  Significant changes were made to MCCΩs mission statement in 2001; an abbreviated 
process to revisit the mission was conducted during the strategic planning process in 2006.  Both 
processes involved community town hall meetings, internal open forums, and surveys that specifically 
engaged stakeholder input and review in the mission statement.  The mission statement appears as 
Figure O-1 above. 
 
In 2006, an effort was made to shorten the mission statement.  Several surveys were conducted both 
internally and externally.  Members of the community, the Board, students, and employees, totaling 
over 1,200 people, were asked to respond to an initial mission survey.    Results of one of these surveys 
are reprinted in the following table; the 158 respondents had the option to select 2 mission statements 
they preferred (note that the percentages do not add up to 100%): 
 

Proposed Statement # % 

1) The mission of Mott Community College is to provide the community with 
learning opportunities that enable people to achieve their goals. 

35 22.2% 

2) The mission of Mott Community college is to provide high quality, 
accessible and affordable educational opportunities and services - including 
university transfer, technical and lifelong learning programs - that promote 
individual development and improve the overall quality of life in a 
multicultural community. 

82 51.9% 

3) The mission of Mott Community College is to provide educational 
opportunities and services that promote learning. 

18 11.4% 

4) The mission of Mott Community College is to provide high quality, 
accessible and affordable educational opportunities and services - including 
programs focused on university transfer, technical and lifelong learning, as 
well as workforce and economic development - that promote student 
success, individual development, and improve the overall quality of life in a 
multicultural community. 

87 55.1% 

5) The mission of Mott Community College is to serve as a learning center for 
the community by providing educational opportunities and services. 

35 22.2% 

6) The mission of Mott Community College is to provide a learning-centered 
college that empowers individuals and organizations to achieve their goals. 

39 24.7% 

 Figure 5-1  2007 MCC Mission Statement Survey 
 
From over 400 responses, we determined the two most popular potential mission statements for 
inclusion in the Mott Community College 2007-2012 Strategic Plan.  These final two mission statements 
(number 2 and 4 above) were part of a final survey.  The shorter of these final two (number 2) was the 
finalist and was recommended by EC to the Board of Trustees. 
 
5P2 and 5P3 Leadership Direction Toward Mission, Vision, and Values.  Strategic direction toward 
mission and goals is set during the 5-year strategic planning process and annual objectives process.  
Another vehicle of communication with and among leaders at MCC is the Monthly Leadership Group 
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Meeting, a training and development feature organized by the Chief Human Resources Officer (CHRO).  
The following table reprints the purpose statement of the group, which appears on every agenda: 
 

PURPOSE:  To provide a setting where the needs of managers and supervisors, as the collegeΩs 
leadership/management team, can be addressed.  Identified needs include: 
 

1. Sharing information about plans and activities at the College so the management team 
can support College direction and one another. 

 Sharing information with one another in advance to enable members of the 
leadership team to provide information to other team members about how their 
operation might be impacted or how their operation can help the manager 
initiating action.  Goal is to have managers knowledgeable about developments 
first so they can respond to questions. 

 Sharing information with one another in advance so team members can work 
with their departments to assess the impact of anticipated changes and to 
prepare for them. 

2. Providing learning opportunities focused on developing and improving supervisory, 
managerial and leadership skills and knowledge, including the opportunity to learn from 
one another. 

3. Sharing information about new employees. 

 Figure 5-2  Monthly Leadership Group Meeting Purpose Statement 
 
One key way in which all of the above directions take student and stakeholder needs and expectations 
into account is through the AQIP categories.  Since adopting AQIP in 2005, MCCΩs leaders have used the 
AQIP categories to set strategic direction and communicate priorities.  Even prior to becoming an AQIP 
institution, MCC used the 9 categories to organize the 2001 strategic plan, a practice that continues 
through the current plan.  The familiar model used by AQIP to illustrate the categories, reprinted here, 
has been an extremely useful visual aid in communicating the centrality of student learning.  This 
framework was printed in every version of the strategic plan, and has been part of every AQIP 
presentation to the college and surrounding community: 
 
 
 
 
 
 
 
 
 
 
 
 Figure 5-3  AQIP Quality Category Framework 
 
Simply printing this model on MCC materials does not ensure that the ideas behind the AQIP categories 
and processes are embedded deeply in college systems.  The CQI orientation built into the framework is 
something a wide group of college leaders are attempting to model as a direction through Action Project 
team activities, presentations, and strategic planning documents.  The AQIP Quality Category 

3. Understanding 
{ǘǳŘŜƴǘǎΩ ŀƴŘ 
Other 
{ǘŀƪŜƘƻƭŘŜǊǎΩ 
Needs 

 

 

4.  Valuing People 
5.  Leading and Communicating 
6.  Supporting Institutional Operations 
8.  Planning Continuous Improvement 
9.  Building Collaborative Relationships 
 

1. Helping       

Students Learn 

2. Accomplishing 

Other Distinctive 

Objectives 

7.  Measuring Effectiveness 
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Framework is also prominently featured on MCCΩs quality program web page, which may be accessed 
here: 
http://www.mcc.edu/aqip/aqip_index.shtml 
 
5P4  Seeking Future Opportunities.  Managers in both academic and non-academic areas engage in a 
variety of activities that scan for future opportunities for the development of programs and services that 
support the organizationΩs mission.  Participation in state and national professional organizations, 
subscriptions to e-mail lists and journals, as well as conference travel and site visits afford faculty and 
staff the opportunity to respond to future trends and seize emerging opportunities.   
 
One such example of MCCΩs commitment to seek future opportunities for student learning and local 
economic development is the Office of Regional Technology Initiatives (RTI).  Under the direction of the 
college President, an Executive Dean of Regional Technology Initiatives focuses on establishing and 
maintaining regional partnerships that support the overall mission of the college to meet community 
needs.  RTI efforts generally involve collaboration between educational institutions, workforce 
development and economic development entities, government, labor, and other organizations.  RTI 
projects address both immediate needs and long-term technologies that are expected to impact the 
education and training services that the college will deliver.  Examples include: 
  

 Participation and leadership in a 13 county regional partnership under the U.S. Dept. of Labor 
Workforce Innovation in Regional Economic Development (WIRED) project focused on 
diversifying the regional economy through talent development, innovation and collaboration. 

 Collaborating with internal college departments and external workforce development partners 
to develop creative education and training programs that combine credit and non-credit 
activities that address workplace needs. 

 Developing curriculum for both academic programs and workforce training in cutting-edge 
technologies and practices such as Product Lifecycle Management, Computer Aided Process 
Planning, Collaborative Design, etc. 

 Secure funding to work with regional companies who desire to use advanced technology tools to 
improve the development and design of new products. 

 Provide faculty professional development and equipment acquisition by leveraging grant 
funding opportunities. 

 
In addition, MCC conducts environmental scans as part of its strategic planning process.  These future-
oriented activities afford leaders with the knowledge and direction to guide the organization toward 
opportunities that enhance a strong commitment to student learning. 
 
5P5  Organizational Decision Making.  Apart from the MCC Board of Trustees, which sets broad 
strategic direction for the college, MCC utilizes a number of teams, task forces, work groups, and 
committees to make decisions or recommend courses of action.  Chief among these is the PresidentΩs 
Executive Cabinet (EC), which is described in greater detail in O2 above.  Comprised of executive 
managers from across the institution, EC makes top-level recommendations to the President for action. 
 
Another long-standing body that makes important decisions at MCC is the College Professional Study 
Committee (CPSC).  MCCΩs equivalent of a faculty senate, CPSC is made up of faculty and administrative 
representatives and has standing committees for Academic Affairs, Curriculum, and Distance Learning.  
Ad-hoc committeesτsuch as Academic Dishonesty or General Educationτare formed periodically on an 
as-needed basis.  Greater detail about CPSC as a decision-making body may be found in 1P1, 1P2 and 

http://www.mcc.edu/aqip/aqip_index.shtml
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1P3 above.  Other on-campus advisory groups, such as the Center for Teaching and Learning Advisory 
Council (CTLAC), the Job Evaluation Committee (JEC), Academic Branch Council (ABC) all meet regularly 
to make decisions and/or recommendations to the President and other managers on campus. 
 
Since becoming an AQIP institution, MCC has maintained Action Project teams that use a formal CQI 
process to study issues and make recommendations to the President.  For a detailed description of 
MCCΩs AQIP Action Projects, including the current status of their work, see 8P3 below. 
 
The decision to pursue the AQIP model of accreditation, for example, was based on the work of an 
exploratory committee entitled the Accreditation Recommendation Committee (ARC), which was 
formed for the specific purpose of making a recommendation to the President and Executive Cabinet.  
Members of the committee attended the 2005 AQIP Colloquium and brought materials and ideas back 
to campus.  The ARC held formal and informal meetings on campus and eventually recommended that 
MCC begin the self-evaluation process to become an AQIP institution.  The President also periodically 
convenes a group entitled the PresidentΩs Advisory Council (PAC) for input on funding measures which 
will require community support.  Comprised of community members and MCC employees, this group 
disbands once the Board of Trustees decides to place a funding measureτsuch as a bond authorization 
or millage questionτon a public ballot. 
 
5P6  Use of Data in Decision Making.  A wide variety of data are used in decision making at MCC.  Much 
of the data resides in the collegeΩs Enterprise Resource Platform (ERP) system, Datatel Colleague.  The 
collegeΩs data are available for use by team leaders, managers, and other college employees through 
queries on live data in Colleague, as well as queries through MCCΩs business intelligence software, 
Cognos, which can query live data or MCCΩs data warehouse.  MCCΩs ERP and data warehouse 
architecture is represented in the following figure: 
 

 
 Figure 5-4  MCC ERP Database/Data Warehouse Architecture 
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In addition to direct analytics that target live or archived data to support decision making, MCCΩs 
Institutional Research department maintains a large number of reports that drive internal decisions.  
Cataloged in MCCΩs Report Taxonomy, these data are described in detail in 7P1 and 7P2 below.   
 
5P7 and 5P8  Internal Communication.  In addition to the Monthly Leadership Group Meetings 
described in 5P2 and 5P3 above, the President maintains regular meetings with the leadership of MCCΩs 
employee unions.  The President also hosts open forums for all employees.  Hosted periodically by the 
President, these meetings are scheduled on an ad-hoc basis to address important developments facing 
the entire college community.  In recent years, most of these employee open forums have focused on 
budgeting, finance, and labor relations issues.   
 
The President also used open forums to engage the wider college community on issues related to AQIP 
and strategic planning.  The strategic planning process is the most recognizable manner in which leaders 
communicate a shared mission as it relates to the performance of the institution as a whole.  The 
strategic planning process is described in detail in O1 above and 8P1 below. 
 
MCC publishes a monthly newsletter entitled the Connection.  Articles include feature stories, a column 
entitled άAround Campusέ listing recent activities and accomplishments of MCC faculty and staff, άNews 
You Can Use,έ and a monthly events calendar.  Archived editions of the Connection from 2004 to the 
present may be accessed here: 
http://www.mcc.edu/pdf/connection_nwsltr/connection_nwsltr_archive.shtml 
 
5P9  Leadership Development.  A variety of leadership abilities are encouraged and developed among 
faculty through the activities of the Center for Teaching and Learning (CTL), described above in 1P11.  
MCC communicates and shares leadership skills and best practices among college managers through 
regular meetings of the monthly Leadership Group, described in 5P2 and 5P3 above.  At present, MCC 
has no other formal processes for the development of leadership knowledge and abilities for staff. 
 
5P10  Maintenance of Mission, Vision and Values.  MCC has no formal leadership succession plans; 
however, a fair amount of consistency exists in organizational leadership.  At the governance level, 
terms of office for the 7-member Board of Trustees are 6 years and staggered to ensure continuity.  
There has also been relatively little turnover in senior management.  In 2006, MCC identified leadership 
succession as an area of concern in its Strategy for Action Workbook prepared for its first AQIP Strategy 
Forum:  άLeadership and staff development is a critical vulnerability for MCC.  Strong competition from 
similar institutions for potential employees, combined with the unique geographic and economic 
challenges in the State of Michigan and our community, hampers our ability to fill positions and be 
attractive to job seekers.έ  MCC continues to view this as an area of concern. 
 
Another key mechanism for the maintenance of MCCΩs mission is the policies of the MCC Board of 
Trustees.  The Board recently-formed a Policy Committee and is systematically revising standing Board 
policies.  A complete directory of all Board policies, which are published prominently on the collegeΩs 
web site, may be accessed here: 
http://www.mcc.edu/board_policies/policy_index.shtml 
 
The college mission statement is printed on nearly every official MCC publication, and the mission and 
values of MCC are included in every job posting and recruitment document.  The following table is an 
example of the manner in which Human Resources incorporates MCCΩs mission in the hiring process:  
 

http://www.mcc.edu/pdf/connection_nwsltr/connection_nwsltr_archive.shtml
http://www.mcc.edu/board_policies/policy_index.shtml
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Why would I want to work at Mott Community College? 
 
Since being founded in 1923, Mott Community College has established a tradition of excellence. 
From academics to athletics, from economic development to high technology, MCC is nationally 
recognized as a leading force. As the Flint Journal stated in a recent editorial, άMott Community 
College is the backbone of higher education for Genesee County and beyond.έ Mott maintains a 
high level of integrity in its practices and relationships both internally and externally. The CollegeΩs 
most important resources are the students it serves and the employees who provide those 
services. The College recognizes that educational experience is enriched through the interaction 
between students and employees of differing sex, race, ethnic background and abilities. Every 
effort is made to encourage and promote diversity at the College. 

 Figure 5-5  Example of MCCΩs Mission in Employment Opportunities FAQ 
 
This paragraph appears as the first question/answer FAQ document which may be accessed here: 
http://www.mcc.edu/hr/hr_employmentopps_faq.shtml 
 
5R1 and 5R2  Measures and Results for Leading and Communicating.  While many effective processes 
exist for leading and communicating at MCC, we do not regularly collect and analyze measures of these 
activities.  We have no results to report in this category. 
 
5R3  Benchmarking Leading and Communicating.  MCC currently has no comparison data for leading 
and communicating.  While we feel that MCCΩs leadership and communications processes effectively 
guide our organization, we are not able to benchmark our results in this category to other higher 
education organizations or organizations outside of higher education. 
 
5I1  Recent Improvements in Leading and Communicating.  MCC takes a leadership role in a number of 
regional and national initiatives.  One particular example within the last few years is MCCΩs leadership 
role in Quad-POD (Professional and Organizational Developers).  Formed in late 2003, Quad-POD is a 
collaboration between the University of MichiganςFlint, Kettering University, Mott Community College, 
and Baker College that focuses on improvement of post-secondary education in Flint area colleges and 
universities.  Quad-POD recognizes that quality teaching practices benefit students directly and that 
faculty need to be engaged in continuous professional development as teachers.  Faculty are 
encouraged to become more reflective about their teaching practices, to learn the literature regarding 
effective teaching and learning practices, and to incorporate new methods and technologies into their 
teaching.   
 
Quad-POD was formed in the recognition of shared concerns and commonalities facing faculty at area 
higher education institutions.  Since its inception, directors and coordinators of the four institutionsΩ 
faculty development units have met on a quarterly basis, rotating from institution to institution.  These 
members include the Director of the Center for Excellence in Teaching at Kettering University; the 
Director of Center for Teaching and Learning at Mott Community College; the Assistant Director of the 
Effective Teaching and Learning Department at Baker College; and the Director of the Thompson Center 
for Learning and Teaching at the University of Michigan-Flint.  Over the past years, faculty from area 
institutions have been invited to attend faculty development programs at other area institutions, and a 
number have done so.  
 

http://www.mcc.edu/hr/hr_employmentopps_faq.shtml
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Quad-POD holds an annual Quad-POD Teaching Institute, a jointly sponsored professional development 
day for area college faculty and relevant staff members.  This Annual Institute benefits the Flint higher 
education community in a number of ways.  First, it allows faculty from various institutions to make or 
renew connections between one another.  These connections have the potential to facilitate 
communication regarding pedagogical issues, to ease the transition of transfer students between 
institutions, and to increase a sense of collaboration between area institutions.  Secondarily, the 
Institute allows us to host a conference with an expert of national or international reputation in college 
teaching, by spreading the costs across institutions and creating an άeconomy of scaleέ for such a costly 
presentation.  
 
Quad-POD continues to hold annual Teaching Institutes to promote ongoing collaboration among 
teaching faculty at the four institutions.  The long-term goal is to create a climate in which high-quality 
teaching practices are valued, supported, and celebrated through ongoing high-quality professional 
development. 
 
5I2  Improvement Efforts for Leading and Communicating.  Despite the impressive number of initiatives 
that have MCC in a local, regional, or national leadership role, no specific process exists to set targets for 
improved performance in leading and communicating.  Internally, a great deal of work is done with 
managers to communicate and improve in the Leadership Group (described in greater detail in 5P2 
above).  The tone for MCCΩs prominent role in leadership positions is set by the President and EC.  For 
more detail on these efforts on leading and communication, see 9P5 and 9P6 below. 
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Category 6: Supporting Institutional Operations 
 
6P1  Support Service Needs of Students and Stakeholder Groups.  The need for support services for 
students is determined through departments and work groups that work directly with students.  The 
MCC Board of Trustees receives support directly through the Office of the President; meeting agendas, 
executive summaries, and general clerical support are provided by the manager of the PresidentΩs 
Office, who also serves as Assistant Secretary to the Board.  Support service needs of the alumni 
association are provided by the Foundation for Mott Community College (FMCC).  Information about the 
Foundation and Alumni association may be accessed here: 
http://www.mcc.edu/10_alumni/af_index.shtml 
 
6P2  Identification of Support Service Needs.  Apart from activities that are part of the normal 
budgeting and job evaluation process, no systematic process exists for the identification of support 
service needs for faculty, staff, and administrators.  A process to evaluate changes in all job duties exists 
through the Job Evaluation Committee (JEC).  Documentation of this process may be found here:  
http://www.mcc.edu/hr_protected/pdf/Job_Evaluation_Procedure_For_Supervisors.pdf 
 
6P3  Processes for Physical Safety and Security.  MCC has a comprehensive Crime Prevention program 
which is based upon the dual concepts of eliminating or minimizing criminal opportunities, whenever 
possible, and encouraging the college community to be responsible for their own security and the 
security of others.  Community Oriented Policing (COP) is the philosophical perspective that guides the 
Mott College Department of Public Safety in its daily operation.  COP is a process of building 
relationships between the police, the campus community, local government, and community members 
to identify and address issues of crime, disorder, and other quality of life issues.  The Public Safety 
Department operates a number of safety-related prevention programs, among them: 
 

 3P - Campaign. Prevent, Protect & Prosecute Violence Against Women 

 Escort Program 

 Security Patrols 

 Emergency Response Team (ERT) 

 Building Emergency Call Boxes 

 Parking Lot/ Ramp Emergency Call Boxes 

 Crime Reporting 

 Closed Circuit Television Surveillance 

 Electronic Alarm Systems 

 Whistle Alert Program 

 Office Watch Program 
 
MCCΩs 2008 Annual Security Report may be read here:  
http://www.mcc.edu/16_pubsafety/reports/annual_security_report.pdf 
 
6P4  Key Support Service Processes.  MCCΩs key student, administrative, and organizational support 
processes are managed on a day-to-day basis by the Student and Administrative Services are of the 
college.  Under the direction of the Vice President for Student and Administrative Services (VPSAS), this 
area provides leadership, direction and coordination for MCCΩs major administrative support functions 
including all Student Services and Workforce Development activities.  For a listing of key institutional 

http://www.mcc.edu/10_alumni/af_index.shtml
http://www.mcc.edu/hr_protected/pdf/Job_Evaluation_Procedure_For_Supervisors.pdf
http://www.mcc.edu/16_pubsafety/reports/annual_security_report.pdf
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processes directed by this area, see Figure 2-1 above.  A complete listing of the day-to-day management 
of these support processes may be found here: 
http://www.mcc.edu/Stnd-Adm_Serv/sa-serv_index.shtml 
 
6P5  Documentation of Support Processes.  MCC documents its support processes in the form of online 
tutorials and job aids.  These forms of documentation are particularly useful for computer-oriented 
processes such as online grading, attendance reporting, data entry, and e-mail usage.  Such 
documentation is written and revised by on-campus users and is usually demonstrated in person at 
workshops or training sessions in an effort to encourage knowledge sharing, innovation, and employee 
empowerment.  An example of an online directory of information on a key support service, in this case 
the collegeΩs e-mail platform GMail, may be accessed here: 
http://www.mcc.edu/its/its_gmail_tutor_tips.shtml 
 
An example of a prepared Job Aid for using MCCΩs business intelligence platform, Cognos, may be 
accessed here: 
http://www.mcc.edu/job_aids/cognos/ja_intro_to_using_cognos8.pdf 
 
6R1 and 6R2  Results for Student and Institutional Support Services.   MCC regularly collects and 
analyzes measures of performance data on a variety of student services through the Student Satisfaction 
Survey.  The following table illustrates performance data for 2008 in a number of key student support 
services: 
 

  

Staff  
very 
nice 

Service 
exceeds 
expectations 

Treated 
poorly 
by staff 

Lines 
too 
long 

Service 
not 
available 

Questions 
not 
answered Other  

no 
comment 

Advising 36 7 8 36 1 13 19 447 

Bookstore 27 7 7 28 0 1 15 481 

Career Center 9 1 1 2 1 1 3 548 

Counseling & 
Student 
Development 16 2 4 9 3 4 8 521 

Financial Aid 10 1 10 45 2 16 15 468 

Job Placement 8 2 1 1 2 1 2 550 

New Student 
Orientation 15 2 3 1 0 1 5 540 

Peer Tutoring  5 2 0 1 1 1 3 554 

Registration & 
CashierΩs Office 14 1 19 23 0 2 5 503 

Registrar  9 0 6 6 0 1 2 542 

Student Life  5 2 2 1 0 1 1 554 

Call Center 7 1 4 6 0 4 2 543 

Figure 6-1  2008 Support Service Results from Student Satisfaction Survey (selected) 
 
6R3  Results for Administrative Support Services.  Performance results are often collected informally 
within departments.  Some examples of institutional-level systematic methods of obtaining data to 
demonstrate the results of changed processes and new activities include: the annual Human Resource 

http://www.mcc.edu/Stnd-Adm_Serv/sa-serv_index.shtml
http://www.mcc.edu/its/its_gmail_tutor_tips.shtml
http://www.mcc.edu/job_aids/cognos/ja_intro_to_using_cognos8.pdf
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Employee Appreciation Event survey (conducted 2008 and 2009), the Accounting Satisfaction survey 
(conducted 2009), the Google e-mail beta user survey (conducted 2008) and the grant-funded 
COPS/SOS-MMC Impact survey (conducted 2008 and 2009). 
 
Other measures include completion rates of regular maintenance projects, deferred maintenance 
projects and capital outlay projects to meet the needs of the campus and community.  Another example 
is the development and expansion of Public Safety to all sites as well as increased security through the 
completion of capital and grant-funded projects.  Other examples include the Upward Bound and 
Learning Center Programs. 
 
6R4  Use of Information to Improve Support Services.  Student, administrative, and organizational 
support areas utilize a number of indicators to improve services.  One example of using information to 
improve services is the Student Satisfaction survey results in Figure 6-1 above; results are monitored and 
used on a regular basis to improve services.  Another example of using information to improve services 
may be found in reference to MCCΩs call center in 2R1 and 2R2 above. 
 
6R5  Benchmarking Support for Organizational Operations.  At this time, MCC has no data to report 
comparing our results for support of organizational operations with those of other organizations. 
 
6I1  Recent Improvements in Supporting Organizational Operations.  A recent improvement to MCCΩs 
organizational support operations is a systematic and comprehensive review of computer support.  As 
part of the Information Technology Services (ITS) merger described in greater detail in 7I1 below, the 
MCC άHelp Deskέ function for computing support was consolidated and expanded to include all 
technology support needs.  The help desk function retained its distinctive telephone extension (2-HELP if 
dialed from a campus telephone), but greatly expanded its mission and accountability as part of the 
merger.  A comprehensive list of Computing Support Services may be accessed here: 
http://www.mcc.edu/its/its_comp_support_serv.shtml 
 
A number of other improvements in the Student Services area constitute significant efforts to add value 
to MCC as a learning institution by supporting operations.  A comprehensive maintenance management 
system was installed in the Office of Physical Plant to track routine maintenance as well as asset 
management.  Another recent improvement to supporting operations on campus is a comprehensive 
asset management and space inventory system.  All spaces on campus are assigned a FICM Room Use 
Code.  These codes are set by the Postsecondary Facilities Inventory and Classification Manual (FICM).  
The asset inventory includes 93 asset types and 513 subtypes.  At present, more than 75,000 assets are 
tracked by the Office of Physical Plant, and all are assigned to an FICM location.  Assets are identified by 
ASTM Uniformal II alphanumeric codes.  Under this system, assets are scheduled for planned or 
deferred maintenance; assets are also assigned a numeric condition code: 
 

1 New or like new condition 

2 Good condition with little obvious wear 

3 Fair condition with some obvious wear 

4 Poor condition with major wear 

5 Essentially worn out and at end of life (on its last legs) 

 Figure 6-2  Asset Assessment Ratings    
 

http://www.mcc.edu/its/its_comp_support_serv.shtml



