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Reconnaissance of the Mott Library’s Webpage

Today’s mission is to determine what is con-
tained in “Online Resources.”

One of the tabs on the Mott Library website is
“Online Resources”. This is where students,
faculty and staff will find a variety of databases
that contain material from popular magazines,
scholarly journals, newspapers and books.

All of these databases can be accessed from the
Mott campus and from off-campus. When ac-
cessing the databases from off-campus, users
will be prompted to enter the 14 digit number,
above the barcode on the front of their Mott ID
card.

Many of the database titles are self-
explanatory: Criminal Justice Periodicals con-
tains material from the criminal justice field,
Michigan Newspapers provides users with
articles from a number of Michigan newspapers
and PsycArticles has over 100,000 full-text
articles from publications of the American Psy-
chological Association.

Other database titles are a bit ambiguous and
users can click on the information “i” icon next
to the database title and find out what is con-
tained in CINAHL, OCLC FirstSearch or

Thomson Gale PowerSearch.

Here is an overview of several databases found
in “Online Resources”:

MeL eBooks — This is a collection of 14, 900
full-text, digital books, containing a wide vari-
ety of subjects including American History,
Anatomy, Math, Consumer Health, Zoology
and Film.

OCLC FirstSearch — This collection of 27 da-
tabases provides coverage of the specific,
ERIC, MEDLINE, WorldCatdissertations and
the general, Wilson Select Plus, WorldCat and
ArticleFirst.

Westlaw Campus — This service provides ac-
cess to an enormous array of legal, business,
and news information. Westlaw Campus has 2
sides: legal, containing analytical sources and
reference sources, and news, containing media
transcripts, trade journals, international sources
and much more.

www.library.mcc.edu

Choose “Online Resources”

Note: Patrons off-campus will be prompted to
enter the 14 digit number from the front of their
Mott ID card.

WANTED: Faculty course reading lists

If you have a list of suggested or supplementary
books for your class, send a copy to the Mott
Library (Attention Mike Ugorowski) so we can
attempt to have the listed materials available
and be aware of changing topics.

FOCUS Publication
Members

As subcommittee members, we
would like you to know that we
value your input. If you have
an article or some information
that you would like to share,
you may forward it to any of
these members for publication
in the FOCUS.

Frank Sobie, Chairperson
fsobie@mcc.edu, 232-8032
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Thoughts from a Stressless Recliner by Mara Jevera Fulmer

It’s that time of year when I find myself, like many of my
teaching colleagues, questioning what and why I’m doing this.
Midterm grades have been turned in, major projects have been
graded, and the results of more than nine weeks of work is
beginning to become clear. And the view isn’t all good.

It’s not all bad, mind you. But I am one of those generally opti-
mistic types who believe that there are some endearing quali-
ties to just about every student who crosses the threshold of my
classroom. It’s just up to me, my overly optimistic beginning-
of-the-semester-self says, to help the student reach their full
potential. And yet...

There it is, the rubric-applied, aesthetically-judged, technically
assessed results. In case you did not have prior knowledge, the
field in which I teach is graphic design, a.k.a. visual communi-
cations, with more “specific” areas such as cross-cultural de-
sign, corporate identity and promotional design, publication
design, and anything else that crosses my path. With more than
25 years in industry and 10 years as a fulltime educator, I feel
fairly competent to assess the quality of the work turned in by
students. My theoretical base grows from this practical experi-
ence through two graduate degrees that have added depth and
breadth to the principles of communication design.

So my reaction to facing the reality of what had otherwise been
a creeping feeling of doom, a dark cloud over my dying opti-
mism, developed in several stages.

Stage 1 — Classroom Observation and Gut Feelings

This is the stage where, as the semester progressed, you notice
that there are the same students who always pay attention, al-
ways seem to get it or ask the “bright” questions, and always
take notes! They are there for every class, or if they miss class
or are going to be late, they apologize and make up what they
missed by keeping in close contact with an equally ambitious
classmate.

During this stage, you would also notice the strugglers. The
ones for whom the concepts and technical issues seem a bit too
complex, and grasping them takes more than a little practice.
But they spend a lot of time practicing, will seek you or one of
the more “expert” students for assistance, and will relentlessly
and tirelessly keep at it until they achieve a very hard won “B”
grade. If you could give an “A” for effort, you would. But the
measures that are important to success in this course are also
important to success in the industry. Effort must be balanced
with the skill that is achieved.

And then there are either the “lazy talented” or the “overly
entitled” students. Sometimes the same student might fall into
both categories.

Sometimes the same student might fall into both categories.
But more often, I’1l see the student who believes his/her work
is far better than it really is, aesthetically. And technically it is
even more dismal.

As for the talented-but-lazy, this provokes a different kind of
heartache. For here is a student who really could be a star —
and while he or she probably already believes that to be the
case — their work habits and technical skills are so dismal as to
make it impossible to earn a passing or respectable grade. No
amount of beauty or fantastic aesthetic can overcome the fact
that they’ll need the technical skills to implement their ideas in
a manner consistent with industry standards. I’m not advocat-
ing they give up their creativity. Just the opposite. I’'m urging
this type of student to exercise some good work habits and just
(please) pay attention!

So, in stage one, I begin to feel torn between that dark feeling
of impending doom that my optimism for some talented stu-
dents has been misplaced, excitement for those bright stars
who have been working hard and “getting it”, and an enduring
hopefulness for the “strugglers” who have not given up despite
their difficulties.

Stage 2 — The Reality Check & Grading Major Projects

In stage 2, the hopefulness fades into dark chasms, with occa-
sional bright shining moments of excitement as each “finished”
project is reviewed in more detail for a final project grade. It is
a challenge for the students to balance their aesthetic success
with technical prowess, a balance that we’ve been trying to
instill in our students from semester one, day one. While many
have learned how to make something look reasonably good,
their technical skills do not measure up to industry needs and
the criteria for the course. Tutorials, demonstrations, lectures,
and plenty of time to practice still have not added up to suc-
cessful implementation. Detailed handouts, explanations, one-
on-one assistance have only just begun to overcome the stu-
dents’ mental wall of confusion over the details for a highly
complex project.

It’s not that we intend for the project to be so complex. It is
meant to address the application of a rather complex but im-
portant software program to the creation of a book chapter, that
contained expected details for publication design. And it’s not
that this is the first project of the semester, either. The project
occurs in stages, too, allowing for time to develop a plan that
maps out how the various details of the design will be imple-
mented. A chapter in a book... with folios, footers, headers,
story, headline, caption, image. A project based on some real-
world applications.

Continued on page 3.
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But while the aesthetics of the finished projects turned in by
the students often show much promise, the files that are also
turned in (or not!) begin to reveal a much more varied level of
attention to detail. And even then, it often looks like it was
either thrown together at the last minute, or at best, a half-
hearted effort to apply the principles and processes that are the
given parameters for the assignment.

It is very hard not to feel offended by this lack of attention to
the details. Yet I have to remind myself that it was not “about
me,” that the students are not necessarily thinking “I’ll do this
to piss her off.” No, in the end, while it is my responsibility to
help them learn, it is a partnership. And my partner in the
learning process has to be willing to take responsibility for
pulling his or her own weight.

That includes taking notes, getting an early start, managing
their time, looking things up, asking questions, and practice,
practice, practice. For some, especially the “talented-but-lazy”
and/or the “overly-entitled” in the class, this becomes a dem-
onstration in exercising their free right to instant gratifica-
tion... without good results.

That said, not everything that is turned in is bad. The strugglers
shows signs of attention to detail with moderately successful
results. I remain hopeful that these students would achieve
even more if they continue their forthright efforts to learn. And
the shining stars, the ones who remain highly focused, manage
their time very well, take notes, ask questions, and even (G-d
forbid) crack the book, succeed in addressing the majority of
technical details while keeping a sharp eye on the aesthetic
decisions they had committed to in their designs.

As 1 go through my grading on a long Sunday morning and
afternoon inside my office in the empty art building, I keep my
eye on the last project to grade, a design turned in by one of the
more diligent students who always manages to “make it hap-
pen”... in a very good way.

Stage 3 — The One-on-One Heart-to-Heart

It is a good thing that my class didn’t meet for another two
days after the grading is completed, for it provided a little dif-
fusion of my Sunday afternoon frustration. By the time class
rolled around on Tuesday afternoon, I was feeling more opti-
mistic and had even developed a plan to turn this experience
into a learning moment, while making the best of the rest of the
semester. | had resolved to meet with each student individually
and discuss his progress. During our meeting, we talked about
the details of the project, their planning, implementation, aes-
thetic design decisions, the stories themselves.

The project, after all, was called “Family Wisdom” and the
stories it contained were meant to be pearls of wisdom from

their own family. Some of the stories were quite poignant, oth-
ers irreverent. Some were frightening or sad, while still others
were just plain hilarious. It was heartwarming when a student
would take the project farther than just a superficial retelling or
fictional family story, and turn it into an homage to their fam-
ily history.

The meetings were frank, at least on my part. And I encour-
aged the students to ask questions or explain their own frustra-
tions or concerns. The discussions seemed helpful and were
accompanied by specific demonstrations of any problems and
how they might be addressed. With the artwork laid out in
front of us, and the file opened up on the large screen of my
computer, we went through, step-by-step, the specific issues
that needed to be addressed.

All-in-all, this stage of development was met with a renewed
commitment by many students who had demonstrated some
appreciation for the time spent going over the project’s grade
and specific details.

Stage 4 — Hope Rebounds, There is still time!

The meetings seemed to help us, both the student and me. For
the struggler, it gave them another opportunity to get some face
time with the instructor and clear up some confusion on their
project’s implementation. For the bright shining stars, who
often worked tirelessly, it provided the validation that their
efforts were truly successful.

And for the talented-but-lazy, the meeting allowed for a very
frank discussion about the power of impressions and learning
partnerships.

It’s a two-way street, after all. And we — the teacher and the
student — are both just human, and both capable of making
mistakes in judgment. The student may be filled with youthful
hubris and drawn to somewhat self-destructive behavior...
The teacher shares guilt for quick judgment and self-centered
misconceptions. In the end, a mutual clearing of the air occurs
and both teacher and student finish the meeting with a mutual
understanding about future expectations.

A New Challenge

When I enter my classroom each day, as the semester comes to
a close over the coming weeks, I train my thoughts on address-
ing the rewards of teaching, of enabling learning, and of moti-
vating my students — and myself — and to keep focused on the
challenges ahead. I see this as a design problem, one that in-
volves issues of presentation, images, target audience, mes-
sage, and an eventual best solution. Just like my students, I
have a project to design, a project that makes it my charge to
find new ways to unravel the mysteries of learning.
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Faculty Attend Strengths Quest Assessment Professional Development Workshop in February

Just before Spring Break, almost sixty faculty, admin-
istrators, and some staff members attended a professional de-
velopment seminar based on a program called Strengths Quest.
Dr. Idahlynn Karre let and assisted attendees in identifying
personal strengths. Dr. Karre is an internationally known au-
thor and presenter who has retired after thirty-five years in
teaching and administration and now devotes her time to writ-
ing on the topics of leadership and learning. Dr. Karre went on
to explain how individuals could use those strengths in creat-
ing a positive learning environment.

Strengths psychology forms the basis for the assess-
ment, which measures commonly found strengths. Attendees
took the assessment before the workshop, and each had a print-
out of results before attending. The workshop gave those who
attended a brand-new lens to look at themselves, and from the
conversations since the workshop, it would appear that many
people learned something new. Many attendees reported ex-
periencing the feelings that we want our students to have, self-
discovery and acceptance.

The research behind the Strengths Quest assessment is
based on an extensive survey conducted by the Gallup organi-
zation (the polling folks), which interviewed over 2,000,000
individuals from virtually every profession, career, and field of
achievement. The findings demonstrated that top achievers
understand their talents and strengths, and build their lives
upon them. The Gallup organization found that the best in each

occupation spontaneously answered the same way in terms of
strengths used in each role. While the survey located 426
strengths, only the thirty-four most common ones are included
in the assessment.

Apparently, our strengths and talents are woven so
tightly into the fabric of our lives that we, and others, often fail
to discern them. A person may perceive their strengths as
weaknesses because they have received criticism for displaying
them. We often undermine our strengths because they come
easily - we tend to value things that we have "earned." Accord-
ing to Dr. Karre, we should acquire skills based on our
strengths if we want to strive towards success, but having
strengths does not in itself produce excellence. Dr. Karre ex-
plained that we need to strategically acquire and develop
strengths in unison. To this end, the workshop helped partici-
pants interpret their own assessments.

After this brief introduction, most participants seemed very
interested in learning more. Those who attended seemed ex-
cited about this assessment, and many of the participants talked
about the assessment's relevance to their work at the college
The Center for Teaching and Learning will work to offer fur-
ther explorations of Strengths Quest in the coming months. In
the meantime, those interested can visit
www.strengthquest.com. where they can explore a variety of
materials related to using the assessment in their work and in
their lives.

Strengths Quest Reflection Exercise

I. Opportunities to Regularly Use Your Signature Themes
in Your Career:

Since the key to achieving to levels of excellence comes from
maximizing our greatest talents, it is important that we have
opportunities to use our Signature Themes within our careers.

* Therefore, I want to regularly use the following themes in
my career:

I1. Opportunities to Do What You Do Best On a Regular
Basis In Your Career.

Doing what we do best brings a sense of fulfillment, joy and
satisfaction. What we do best is a reflection of our greatest
talents, and the knowledge and skills we add to build strengths.

* Therefore, I want to do what I do best on a regular basis

by applying my greatest talents in the following types of
activities:

II1. Opportunities to Work in a Career that is Consistent
with Your Values and Beliefs.

When we work in roles and settings that are consistent with our
most deeply held values and beliefs or provide opportunities to
advance them, we are more motivated to succeed.

* Therefore, I want my career or profession to be consistent
with and a reflection of the following values and beliefs:
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Thank you !

The Committee for Excellence in Teaching and Learning would like to thank the following people and businesses for donating
door prizes for the Winter Conference:

MCC Transitions School of Cosmetology

Applewood Café

Rib City Grill

Follet Bookstore

Hurley Health & Fitness Center

Mary Nicolai

Panera Bread

Fandagles

Vogt’s Flowers

The following people who attended the Winter Conference were door prize winners:

Janet Westoff, Chris Bolla, Keith Frye, Celia Perez-Booth, Glen Harris, Michelle Robinson, Michael Ennis, Beth Peterson,
Donna Tomchuck, Brian Harding, Joe King, and Jennifer Kroninger.

Those of us who completed the Strengthsquest Survey discovered new insights regarding how we might strengthen and use our
natural strengths to achieve excellence. However, now what? The Center for Teaching and Learning will attempt to provide
regular activities to help interested faculty and staff build on what we learned at the Winter Conference. In the meantime, you
might want to consider the following reflective activity around using your strengths in your professions and in your personal
lives.

Student Response Systems at MCC

Education Systems has recently invested in a rather interesting technology called student response systems (SRS) from Turning
Technology. Many instructors at various institutions have found SRS effective in creating more interactive and engaging les-
sons and classroom activities.

These particular systems consist of a set of 64 clickers (called Response Cards) and one USB receiver. This receiver can be
plugged in to any of the computers in our smart classrooms or labs. Each clicker has ten buttons and is about the size of a small
cell phone.

There are many ways to integrate this product into our lessons, but it is being marketed as a survey response tool. Using a pro-
gram called Turning Point (it works through PowerPoint, comes with the package, and can be installed on any computer) we are
able to create surveys, polls, etc., that can help us gauge what our students know about a specific topic or reading. You ask the
question and, using the clickers, students answer. You can even specifically assign clickers in order to review each student indi-
vidually or they can be used anonymously.

The receiver tallies the responses and you can instantly view the results on the screen. The program lets you open and close the
poll, see how many people have responded, choose from several different view options, etc.

MCC now has two of these systems and both should be ready for use starting in the Fall semester and can be requested much
like how we currently request AV equipment. Those teachers interested in learning more about SRS or how to use it should
contact Randy Schapel in Educational Systems for more information (762-0321).

And for more information on Turning Technologies, visit the website: www.turningtechnologies.com

(Look for the “Higher Education” link, and then click “Turning Point”)
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“Setting Boundaries” — An Opinion
LindalL.ee Massoud

The February 2008 issue of the Advocate (NEA newsletter) contains a book review detailing methods for college pro-
fessors to avoid overload. The six principles offered in the book are useful guidelines for all of us. In summary, they recom-
mend that we clarify our values, become as efficient as possible in those important areas, and then reduce the time we delegate
to other activities. Excellent advice.

The sixth principle, while correct, defeats the purpose for which many of us continue our efforts at the community col-
lege level. The author suggests that we “refer, defer, delegate when possible.” In particular, the book recommends that we avoid
turning the teaching profession into a “helping” occupation by working individually with students in other-than-academic mat-
ters. Instead, we should refer students to various counseling and support services.

As a general statement, the author is correct. There are times, however, when students need that help that only we can
provide. Particularly at Mott, many of our students lead “fragile” lives. They are juggling multiple responsibilities, and many
are the first in their family to attend college. Because of our small class size, and their perceptions that we care, students develop
a personal (or perceived personal) relationship with us as instructors and are willing to take the risk of asking us for help. We
professors are the first line of proactive offense in the sruggle to keep them in college.

Certainly, we should be prepared to refer students to the appropriate support services, and we should have those phone
numbers ready to offer. But let us not forget that we are teaching at a community college because we care enough about our
students to take a few extra minutes to encourage them to persevere.

FiRALLY! 1 | MADE THIS.
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Suggestion for Student E-mails

While reading the Vol XXX, Number 13 (April) issue of Innovation Abstracts, I came across an excellent suggestion that not

only makes the teacher's life easier, it also helps our students prepare to use e-mail professionally. The author asks students to
create a "signature" to append to the bottom of an e-mail message that includes their full name, class, section, and phone num-
ber.

Although many of us have students put certain information in the subject line of the e-mail message, the idea of adding a
very complete signature would help us service our students more easily.

In Webmail, click Options, Personal Information, then fill in the text box and choose the appropriate options at the bottom. It
can be set to automatically enter the signature or add it only when the proper button is clicked. Every e-mail program offers the
signature option.
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Upgrade your skills by attending
these conferences!

The Building a Strengths-Based Campus Conference

June 25-27
Gallup University Riverfront Campus
Omaha, NE

Come celebrate your achievements, get updates on the latest research, and
discover how Strengths Quest programs are creating a positive difference in
the lives of more than 100,000 college students, staff, and faculty. You’ll hear
about “best practices” from fellow educators and learn strategies for using

Strengths Quest and a strengths philosophy on your campus.

For more information, visit www.strengthsquest.com/Content/Event.aspx

The 2008 Conference on Teaching, Learning, and Civic Engagement
May 18 — May 20

Comfort Inn & Suites Hotel and Conference Center

Mt. Pleasant, Michigan.

The overall conference theme this year is “Engaging the Learner.” This theme is designed to take into consideration that the
best way to learn is to be engaged in the learning process. This may be done through techniques to engage the learner in the
classroom and/or incorporating one of the many ways learners can be engaged in the learning process outside of the classroom.

For more information, visit http://facit.cmich.edu/conference/home.shtml
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Taking Critical Thinking/Problem Solving from the Institutional Plan Into the Classroom
June 4-6
Northwestern Michigan Community College

Traverse City Michigan

A transformational workshop designed to guide faculty in the use of critical thinking as a classroom tool for teaching content.

For more information, visit www.nmc.edu/cie

The 2008 Assessment Institute
October 26-28

The Westin Indianapolis
Indianapolis, Indiana

The Assessment Institute in Indianapolis is focused exclusively on Outcomes Assessment in Higher Education and is designed
to provide opportunities for:

Individuals and campus teams new to outcomes assessment to acquire foundation knowledge about the field, individuals who
have worked as leaders in outcomes assessment to extend their knowledge and skills,

those interested in outcomes assessment at any level to establish networks that serve as sources of support and expertise beyond
the dates of the Institute.

For more information, visit http://planning.iupui.edu/conferences/national/nationalconf.html

Culture Matters: Designing Learning Environments to Foster Cultural Awareness and Intercultural Competence
November 21-22, 2008
Sheraton Bloomington Hotel

Bloomington, MN

The goal of this conference is to explore the premise that culture, in all of its manifestations, is emerging as a fundamental influ-
ence on teaching and learning in the 21st century. Not only must today's students be culturally aware and interculturally compe-
tent to be successful, but efforts to strengthen college teaching and learning can be helped or hindered according to whether
cultural differences are taken into account. The learning-centered institution is one where reflection on diverse perspectives is
embedded in its work—one where culture matters.

For more information, visit http://www.collab.org/programsservices/conferences/conferences.htm

Page 8 Upgrade your skills by attending these conferences!


http://www.nmc.edu/cie�
http://planning.iupui.edu/conferences/national/nationalconf.html�
http://www.collab.org/programsservices/conferences/conferences.htm�

	FOCUS

	FOCUS Publication Members

	Spring 2008

	Inside this issue:

	Upgrade your skills by attending these conferences!

	Page #

	Upgrade your skills by attending these conferences!

	Page #

	Upgrade your skills by attending these conferences!

	Page #

	FOCUS

	Page #

	Upgrade your skills by attending these conferences!

	Page #

	Upgrade your skills by attending these conferences!

	Page #

	Upgrade your skills by attending these conferences!

	Page #



<<

  /ASCII85EncodePages false

  /AllowTransparency false

  /AutoPositionEPSFiles true

  /AutoRotatePages /None

  /Binding /Left

  /CalGrayProfile (Dot Gain 20%)

  /CalRGBProfile (sRGB IEC61966-2.1)

  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)

  /sRGBProfile (sRGB IEC61966-2.1)

  /CannotEmbedFontPolicy /Error

  /CompatibilityLevel 1.4

  /CompressObjects /Tags

  /CompressPages true

  /ConvertImagesToIndexed true

  /PassThroughJPEGImages true

  /CreateJobTicket false

  /DefaultRenderingIntent /Default

  /DetectBlends true

  /DetectCurves 0.0000

  /ColorConversionStrategy /CMYK

  /DoThumbnails false

  /EmbedAllFonts true

  /EmbedOpenType false

  /ParseICCProfilesInComments true

  /EmbedJobOptions true

  /DSCReportingLevel 0

  /EmitDSCWarnings false

  /EndPage -1

  /ImageMemory 1048576

  /LockDistillerParams false

  /MaxSubsetPct 100

  /Optimize true

  /OPM 1

  /ParseDSCComments true

  /ParseDSCCommentsForDocInfo true

  /PreserveCopyPage true

  /PreserveDICMYKValues true

  /PreserveEPSInfo true

  /PreserveFlatness true

  /PreserveHalftoneInfo false

  /PreserveOPIComments true

  /PreserveOverprintSettings true

  /StartPage 1

  /SubsetFonts true

  /TransferFunctionInfo /Apply

  /UCRandBGInfo /Preserve

  /UsePrologue false

  /ColorSettingsFile ()

  /AlwaysEmbed [ true

  ]

  /NeverEmbed [ true

  ]

  /AntiAliasColorImages false

  /CropColorImages true

  /ColorImageMinResolution 300

  /ColorImageMinResolutionPolicy /OK

  /DownsampleColorImages true

  /ColorImageDownsampleType /Bicubic

  /ColorImageResolution 300

  /ColorImageDepth -1

  /ColorImageMinDownsampleDepth 1

  /ColorImageDownsampleThreshold 1.50000

  /EncodeColorImages true

  /ColorImageFilter /DCTEncode

  /AutoFilterColorImages true

  /ColorImageAutoFilterStrategy /JPEG

  /ColorACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /ColorImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000ColorACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000ColorImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasGrayImages false

  /CropGrayImages true

  /GrayImageMinResolution 300

  /GrayImageMinResolutionPolicy /OK

  /DownsampleGrayImages true

  /GrayImageDownsampleType /Bicubic

  /GrayImageResolution 300

  /GrayImageDepth -1

  /GrayImageMinDownsampleDepth 2

  /GrayImageDownsampleThreshold 1.50000

  /EncodeGrayImages true

  /GrayImageFilter /DCTEncode

  /AutoFilterGrayImages true

  /GrayImageAutoFilterStrategy /JPEG

  /GrayACSImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /GrayImageDict <<

    /QFactor 0.15

    /HSamples [1 1 1 1] /VSamples [1 1 1 1]

  >>

  /JPEG2000GrayACSImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /JPEG2000GrayImageDict <<

    /TileWidth 256

    /TileHeight 256

    /Quality 30

  >>

  /AntiAliasMonoImages false

  /CropMonoImages true

  /MonoImageMinResolution 1200

  /MonoImageMinResolutionPolicy /OK

  /DownsampleMonoImages true

  /MonoImageDownsampleType /Bicubic

  /MonoImageResolution 1200

  /MonoImageDepth -1

  /MonoImageDownsampleThreshold 1.50000

  /EncodeMonoImages true

  /MonoImageFilter /CCITTFaxEncode

  /MonoImageDict <<

    /K -1

  >>

  /AllowPSXObjects false

  /CheckCompliance [

    /None

  ]

  /PDFX1aCheck false

  /PDFX3Check false

  /PDFXCompliantPDFOnly false

  /PDFXNoTrimBoxError true

  /PDFXTrimBoxToMediaBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXSetBleedBoxToMediaBox true

  /PDFXBleedBoxToTrimBoxOffset [

    0.00000

    0.00000

    0.00000

    0.00000

  ]

  /PDFXOutputIntentProfile ()

  /PDFXOutputConditionIdentifier ()

  /PDFXOutputCondition ()

  /PDFXRegistryName ()

  /PDFXTrapped /False



  /CreateJDFFile false

  /Description <<



    /BGR <>

    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>

    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>

    /CZE <>

    /DAN <>

    /DEU <>

    /ESP <>

    /ETI <>

    /FRA <>

    /GRE <>



    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)

    /HUN <>

    /ITA <>

    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>

    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>

    /LTH <>

    /LVI <>

    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)

    /NOR <>

    /POL <>

    /PTB <>

    /RUM <>

    /RUS <>

    /SKY <>

    /SLV <>

    /SUO <>

    /SVE <>

    /TUR <>

    /UKR <>

    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)

  >>

  /Namespace [

    (Adobe)

    (Common)

    (1.0)

  ]

  /OtherNamespaces [

    <<

      /AsReaderSpreads false

      /CropImagesToFrames true

      /ErrorControl /WarnAndContinue

      /FlattenerIgnoreSpreadOverrides false

      /IncludeGuidesGrids false

      /IncludeNonPrinting false

      /IncludeSlug false

      /Namespace [

        (Adobe)

        (InDesign)

        (4.0)

      ]

      /OmitPlacedBitmaps false

      /OmitPlacedEPS false

      /OmitPlacedPDF false

      /SimulateOverprint /Legacy

    >>

    <<

      /AddBleedMarks false

      /AddColorBars false

      /AddCropMarks false

      /AddPageInfo false

      /AddRegMarks false

      /ConvertColors /ConvertToCMYK

      /DestinationProfileName ()

      /DestinationProfileSelector /DocumentCMYK

      /Downsample16BitImages true

      /FlattenerPreset <<

        /PresetSelector /MediumResolution

      >>

      /FormElements false

      /GenerateStructure false

      /IncludeBookmarks false

      /IncludeHyperlinks false

      /IncludeInteractive false

      /IncludeLayers false

      /IncludeProfiles false

      /MultimediaHandling /UseObjectSettings

      /Namespace [

        (Adobe)

        (CreativeSuite)

        (2.0)

      ]

      /PDFXOutputIntentProfileSelector /DocumentCMYK

      /PreserveEditing true

      /UntaggedCMYKHandling /LeaveUntagged

      /UntaggedRGBHandling /UseDocumentProfile

      /UseDocumentBleed false

    >>

  ]

>> setdistillerparams

<<

  /HWResolution [2400 2400]

  /PageSize [612.000 792.000]

>> setpagedevice



